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INTRODUCTION

The responsibility of meeting the challenge of providing physical education

and recreation programs for the nation's seven million handicapped children is an

enormous one with many implications. A committment to improving the various

training opportunities for personnel involved in administering or teaching in

these programs brought interdisciplinary teams from ten states to the Midwest

Regional Institute for Special Education, Physical Education and Recreation at

The Ohio State University in September, 1971.

The primary purpose of the Midwest Regional Institute was to provide the

means by which state level personnel and/or college or university leaders from

special education, physical education and recreation could stimulate the develop-

ment of various training opportunities for the purpose of enhancing programs of

physical education and recreation for the retarded and physically handicapped .

children. Each state's interdisciplinary team at the Institute consisted of a

representative from each discipline. In addition, project directors in physical

education and recreation from the participating states served as resource person-

nel-to the state teams as needed throughout the Institute. The states represented

at the Midwest Institute were Illinois, Indiana, Iowa, Michigan, Minnesota,

Missouri, North Dakota, Ohio, South Dakota, and Wisconsin.

The specific objectives of the Midwest Institute focused on by the parti-

cipants were:

1. Jointly explore and identify the kinds of training needs
in physical education and recreation for administrators, teachers
and lay people in these fields or related areas within each parti-
cipating state and the region as a whole. .

2. Jointly plan and develop within a state plan various
training models for each state in the form of institutes, work-
shops, seminars, short courses, or any other training means to
meet the needs identified by each particular state.

3. Jointly explore and identify the kinds of financial re
source, available at the state and federal level from the three



participating areas and/or any institutional resources within
the state which would provide support and permit implementation
of the training models jointly developed by special education,
physical educatfon and recreation.

4. Develop a time plan for implementing training model /s
within a state and/or in the region as may be projected by the
conference participants.

Although participation was limited to personnel from state departments and/

or college or university leaders, the institute did provide for a cross section

of representation from special education, physical education and recreation. How-

ever, it WOO planned to prepare and distribute widely proceedings of the institute

in order that others might share from the interaction of those individuals who

participated in the Institute. With such balanced representation, it was felt

that such sharing would be meaningful.

The material in this publication has been derived from 1) a high input gen

eral presentation session, 2) an exploration and identification session, 3) an

action plan development session, and 4) a survey of needs and problems in physical

education and recreation as viewed by the participants. The general sessions

were designed to provide personal interaction between the team representatives

and presenters. The remaining sessions were designed to provide maximum inter-

action among each state teen for the purpose of establishing discipline awareness,

exploring common and unique problems and developing an action plan for an identi

fied need.

It is anticipated that this Institute and the materials emanating from it

will serve as a means for change and as a base for other activitess in-the pro-

fessional preparation of personnel involved in programs of physical education

and recreation for the mentally retarded and physically disabled.
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Regional Training Institutes: Their Design and Purpose

14r. William Hillman, Jr.

Division on Training Programs
Bureau of Education for the Handicapped

A recent review of the impact of the Physical Education and Recreation

Training Program for the handicapped by personnel of Bureau of Education for the

Handicapped and the specific consultants to this program revealed some critical

areas of concern.

The accomplishments of the Bureau of Education for the Handicapped training

program to data include the support of curricula planning and program develop-

ment in approximately 15 universities and colleges and several (2) summer short

term projects during fiscal years 1970 and 1971. In FY 1971 several of the

planning programs began limited student support with minimal funds. For FY

1972, the Bureau of Education for the Handicapped recently announced intentions

of supporting 26 universities and colleges in physical education and recreation

(21 with student support, 4 with planning and program development and 1 with

technical assistance).

An individual review of the operational programs suggests that only a few

of the programs have extended their training influence beyond the confines of

the university or the local situation. Few of the schools have conducted work-

shops or institutes on physical education and recreation for the handicapped

children on a state and national level, therefore, it was recommended by the

panel of consultants that a series of institutes be conducted involving state

level and university/college personnel on the subject of manpower and training.

The Problem in Focus

The inclusion of physical education and recreation services to the handi-

capped child with.its existing manpower supply is a basic need if vs are to aid

2



in meeting the demands of future programming in all aervices to the handicapped.

Training is necessary to fully utilize generalist, up-date specialist and pre-

pare new personnel.

The development of training resources for physical education and recreation

for handicapped children has been limited in its scope due to fiscal and human

resources during the past few years.

In an effort to have further impact and more fully developed training pro-

gress at all levels in relation to physical education and recreation for the

handicapped, the need to involve personnel concerned with the full dimensions

of services to the handicapped is recognised. The involvement of state level

personnel as well as college or university dealing with special education, rec-

reation and physical education services is seen as imperative for future growth

in these training programs.

Institutes: Their Objectives and End Products

The use of regional institutes as one means to extend the influence of

present training programs of physical education and recreation can be an effec-

tive tool to accomplish several objectives in developing solutions to the

problem noted previously. More specifically the regional institutes hopefully

will effect communication between personnel of various state agencies and insti-

tutions of higher learning directly concerned with training for mark with

handicapped children. Secondly, such institutes will serve as a means to inves-

tigate the existing training sources as well as determine other potential re-

sources for training in physical education and recreation for the handicapped

children. Finally, the development of an outline of a state plan for effective

preparation of personnel in physical education and recreation for handicapped

children will be possible through regional meetings.

The anticipated outcomes from such institutes could make essential contri-

butions to the future growth of training programs in.physical education and
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recreation. The regional approach could serve to produce the following end

products:

1. The interaction of state agency, university and college, and service

personnel relating to training of Physical Education and Recreation

personnel to work with handicapped children.

2. A suggested State plan from each State participating on how to increase

training resources related to Physical Education and Recreation. These

plans could include model institutes.

3. The development of specific training institutes and course work in

SEAis universities and colleges and other related agencies.

It is anticipated the institutes will utilize a variety of formats in meet-

ing the objectives as well as vary in the degree to which the general objectives

are met or in establishing other objectives. Similarly, the final product of

each institute will be unique for each region and shaped to the needs identified

by the participants.
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Knowledge, Society, and the Individuals
What is Essential?

Jack R. Frymier
Professor and Chairmen

Curriculum and Foundations
The Ohio State University
Columbus, Ohio 43210

I auivery pleased and honored to be with you this morning. I would like to
explore what I think is a rather comp/ex set of ideas. I will not be able to do
it completely or with any kind of justice. What I will do is to sketch in para-
meters of ay own thinking and hope that maybe there will be some touchstones
that you can tie into or some ideas that may be appropriate to your own thinking.
I will acknowledge at the outset that this is not going to be a nice neat tidy
speech which I can summarise - 1, 2, 3, - and draw a lino at the end -- it won't
come out that way. I'm not going to apologise though because I am hopeful that
the ideas will be interesting and useful to you es they have been to me.

One doesn't have to be very bright or very perceptive to recognise that the
whole field of education is in pretty serious trouble. E amnot going to go
through all the things associated with that, but in men, *lye I think we are
beginning a serious reassessment of the entire educosti&a zadeavor. It is die-
turbing and discouraging for those of us who have beet; education to recognise
that even though the last tea or fifteen years have been years of fantastic
effort, tremendous innovation and monumental investment of seamy. resources
and money, it is very difficult to find people who feel good about education,
let slow feeling satisfied about education. Almost everybody is uncomfortable.
dissatisfied, irritated and aggravated. A lot of talk is about the concern for
money, so we have the present accountability.

I was interested to bear Ben Owlet from the School Counsel is London give
a presentation'at Denver about a month ago. She said, "You know in 1870 the
British Parliament passed a law called Payment By softies. The Lies was to pay
people for what children learn. That was so striking and the people who had
responsibility in education were so upset about it, that it immediately resulted
in the formation of the British Teachers Union, the equivalent of the gig.' for
22 years' the professional people in Ragland fought thatlmomnik 1892 they finally
got that law repealed." She said, "1 have been in America this simmer and all
I Naar is talk about accountability and payment by results. I am very disep-
pointed that those of you here in the colonies haven't learned from our exper-
ience of 100 years ago about the futility of accountability and futility of
payment by results. Mere you are, more than a century later, starting down the
seas blind alley that we started down one hundred years ago; Via disappointed
that you haven't learned from us."

I realise we have problems like accountability and there is a great uncom-
fortableness is education. The paradox is that it follows a period of tremendous
effort, tremendous outputp'tremendous ilmovation; yet by almost any assessment
there is a very_serious feeling that most of these efforts to improve education
have not paid off. You know we have had more mosey, more resources, more tins,
and more talent; we have had mom of everything than we have hod before; but
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have not been able to solve the problems satisfactorily. So we are once again
at a point where everybody is poking his finger at education and pressing real
hard. It seems to me the question is, are we going to respond in the same way
or a different wsyt I think we have to respond differently. I an intrigued
and impressed by what peter Drucker has to say in his book, Ale of Discontinu-
ities. Drucker is an economist -- and I am leery of economists when they talk
about education -- but he makes some points which I think are very useful to
anybody concerned about education. Re says, for example, that eight thousand
years ago in Mesopotamia, the people who were the teachers* called scribes,
were also the very same people who were physicians and healers. Me said if
those teachers who lived in ancient Mesopotamia came to America today and walked
into the operating room of a modern hospital, those people who had been trans-
ported through time and space wouldn't have any idea what was going on and would
be completely astonished. But if those people walked into a classroom of America
today they would feel at home. Me said everything has changed in the field of
medicine; almost nothing has changed in the field of education in eight thousand
years. We have carpet on the floor, and people don't take sticks and draw in
the sand but have little white things and draw on boards. But for all practical
purposes, education goes on now just like education eight thousand years ego.

Then Drucker makes a very important point; the fact of the matter is that
during that intervening eight thousand years, physicians have not grown to be
more intelligent; they are no brighter men than they were eight thousand years
ago. In the same way, people who work in education are no less intelligent
than they were eight thousand years ago. It is not a problem of intelligence;
the basic difference its that people in the field of medicine have developed
new tools. Some are'conceptual, theoretical tools, and some are artifacts, or
operational tools. Medicine has developed new tools; which have enabled physi-
cians to both expand and extend the impact of their work in their effort to help
and heal their fellow man.

In education there has been only one new tool developed in eight thousand
years. That is the book, and Drucker says most people who use that tool don't
knot how to use it or they wouldn't lecture from it. That is a severe indictment,
and I don't think it is completely accurate, but I think it has much validity.
I think that we have not developed new conceptual tools in education. I think
vs have not developed the new tools needed to help us understand the phenomena
with which we deal. The front cover of S tepee last week shows a photograph
of blood clotting, magnified teenty-One t ousand times; a very precise picture
of what is going on physiologically in the human organism. That hos come about
because of the development of new observational devices in physiology and medi-
cine. We do not have such devices in education. For example, there has been
very little progress in observational testing devices in education during the
Last half-century. Since the Army Alpha Tests in the first World War, which
were basically multiple choice, pencil and paper, verbal and timed, we have not
been able to break off from that way of observing human behavior. In education,
when we try to observe, the tools that we use are half a century old end in
feet have not been improved very much. I think Druckers' point that there is
really only one new tool in the last eight thousand years is too harsh but at
the same time it seems to se it points up the crux of the problem. that we need
in education are powerful tools; some of those ought to be conceptual. We need
powerful theoretical ideas; we need new developments in the theory realm; we
need new observettnual tools, new instructional tools, and new tools of other
kinds. I don't know how to go about dealing with that kind of need. I think
Drucker has put his finger on a very serious problem. I do not went to believe
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merely that we need to do more of what we have already been doing. I think that
has been one of our problems for the last fifteen years. I think tt..t if we
copied other fields we would be more productive.

I want to share with you and have you try to re-think some of the theoreti-
cal ideas that are involved in education with implications for what I think are
some of the other operational tools which might be generated. I can't do this
fully but I am going to sketch in the outline of my own thinking and in the hope
that it may encourage you to reexamine the assumptions upon which your operation
functioas. I am not going to document this but I think I could. I think in
fact the whole concept of public education might have to go down the drain. I
don't mean to be an alarmist or an extremist, but I think there is nothing to
guarantee that public education will survive. Sometimes when I say that, people
say, Don't you believe that education has any strengths? I say yes, but I think
our strengths will be our downfall if we are not careful. Strength is not enough.
The dinosaur was strong. Strength will not guarantee that we will continee to
function. The thing which guarantees the survivability of anything, whether it
is an organism or an institution, is not only strength, but the capacity to change.
Strength and modifiability; power and the ability to cope; ve are very strong on
the first and very weak on the second.

I think it is imperative for those of us who have responsibility for edu-
cation to use our strength but at the *sue time to build Lenore coping capacity,
more adaptability, more modifiability of the institution with which we work if
we want it to survive.

would like to explore education, using the conventional terms, that we
normally use, but comparing what I think it is today with what I think it might
become in the years ahead.

I am a generalist; I am going to talk about education from a generalist
perspective. Each of you comes from a specialised field. I think you can enrich
my argument and sharpen the logic I have been using with the kind of perspective
you can bring, but I think the problems that ve are facing are general in nature,
not special. Let me begin, using the conventional language of education, and
let me outline here on the board a little diagram, a conventional model. I
would like to talk about it in several different ways. What Drucker is challeng-
ing us to do and what the tenor of the time is forcing us to do is to reexamine
the curriculum. We need to reexamine the instructional effort involved. ice

need to reexamine the way in which it is organised. We need to reexamine the
evaluation components and other things such as teacher education, supervision
and administration. I can't completely fill in that matrix, but I au going to
start to sketch in some of it. I am going to begin with a discussion of Stiber-
man's book. Et says the schools are 'mindless. That is an interesting word and
I think Silberman has done a real service to education by pressing that point.
But technically it is inaccurate. The schools are not without purpose. I think
they have direction. When Silberman says they are studious ha implies that
they are drifting along without intention, without purpose. We says we have not,
at least in the last twenty to thirty years, paid attention to the purpose of
education as we ought to and I think his admonition is a valid one.

Purposes in education are generally derived from three sources. Wheelie
determine the direction that education ought to have, the objectives that it
ought to pursue, the goals that it ought to aim at, the purposes it ought to
strive for, there are three places that ve go for information and inspiration.
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One of these is mbar we know shout the nature of knowledge, one is what we know
about the nature of society, and one is what we know about the nature of the
individual.

We have learned a fantastic amount in the last 15 years about the nature of
knowledge. We murexe this sometimes with a rubric, like "the structure of
the discp)Iines." We know that each of the area.' of academic inquiry has funda-
mental facts and ideas that are unique and peculiar to that discipline. We know
that the domain of each of the disciplines is relatively discrete, that the
aspect of reality that the poet addresses his attention to is different from the
aspect of reality that the physiologist looks at. We know also that besides
the domains being different and the fundamental facts and ideas and concepts
being different, even the history of each discipline is different, and the hist
ory of a discipline has a great deal to do with the direction in which the disci-
pline goes. Rut we also know that the ways of working are different for the
different disciplines. The ways of the chemist are different from the ways of
the economist; the ways of the economist are different from those of the poet;
the ways of the poet are different from those of the historian. The uniqueness
of the discipline, the methodology, the history, and the fundamental facts and
ideas of each area of academic inquiry represents what / think of as the nature
of knowledge, and is one source that we can go to when we want to determine
abet the purposes of education ought to be.

Another place where we can go is what we know about the nature of society.
We can study date from anthropology and sociologr, especially cultural expecta-
tions, values, norms, how people live and function together, their institutions,
mores and custom. In studying these areas, we look at what I think of as the
conventional data in sociology and anthropology. In the school situation, for
example, we can go the the census bureau and use demographic data to find out
in terms of the people who live in the attendance area for a particular school
how many of them are black and how many are white; how many are young, how many
ara old; how many have this such education/ how many have that much education;
how many have thieved) money, how many have that much Gooey; how many are Pro-
testant, Catholic and Jewish. We can get all that conventional, sociological
data and from thetas can determine what the purpose of education ought to be.
We can also read Charles Reich's greening of Amettca, Cailbreth's, The Indus-
trial State, or Margaret Mead's Comaittment to Culture, for the newer socio-
logic./ and enebeepellgteel ideae, The nature of knowledge and the nature of
society represent two sources that we can use to determine what the purposes of
education ought to be.

The third source is of course, what we know about the nature of the indi-
vidual. We can turn to disciplines like biology, psychology or physiology. We
can go to those people who are knowledgeable about the structure and the function
of the individual, studying such things as cognitive process, motivstional
pattern, or the temperature of the blood at the synapse. We can study all of
those things which tell us something about the invididual. We can draw upon
that as well as upon the nature of knowledge and the nature of society as a
place for determining what the purposes of education ought to be.

Now, we have known for a long time that when we operationallee education
and put purposes into action, so to speak, we go to these three sources. We
use them in program envelopment and program planning -- often unconsciously
but nonetheless they are there. Many people mums that WO draw upon these
three sources equally. We tend to assume that the manifestetion of educational
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purposes -- the program in action -- is like the seat of a three legged stool.
It has one leg rooted firmly in what we know about the nature of knowledge,
another rooted firmly in ghat we know about the nature of society, and the third
leg rooted firmly in what we know about the nature of the individual. That is
a nice neat idea, but it is wrong; that isn't the way education is built at all.
When one looks at educational programs in operation, when one looks at curricu-
Yom in practice, inevitably he sees that some of these sources are held to be
more important than others. What evidently happens is that people who are
responsible for implementing programs, the professionals of the field if you
please, use these sources in a hierarchical arrangement in their own mind. Some
things are held to be more important than other things and they build kind
of value ranking position -- this is more important than that.

One way for us to hierarchically arrange these things is for us to presume
that what we know about the nature of knowledge is of greatest worth, and what
we know about the nature of society and the nature of the individual are of
secondary importance -- not either/or -- but primary and secondary. Now that
kind of arrangement, knowledge being uppermost, society and the individual being
secondary, represents a specific philosophical position about education. It
represents a philosophical posture -- a value position. It represents an assump-
tion about education. That I tall assumption number one. That assumption is
the one that characterizes most of the secondary schools, colleges and univer-
sities in the United States in which the primary emphasis is on subject setter.
What we know about the individual and what we know about the society is given
the lesser consideration.

Another. way of hierarchically organizing these sources would be what we
know about the nature of society is considered to be of greatest worth and what
we know about the nature of the individual and the nature of knowledge are held
to be of leaser importance -- again, not either/or, but primary and secondary
in emphasis. That kind of hierarchical arrangement represents an entirely
different value position, an entirely different kind of assumption sbout what
the purposes of education ought to be. I call that assumption number two. It
is the one which presumes that we start with the group; other things are given
lesser importance. in my judgment this assumption permeates most of the ele-
mentary schools in the United States; the concern is primarily for the group.
A lot of people in elementary education use terms about the individual, they
talk about individual differences end child development. nut when one watches
what goes on in elementary school, he sees that the priest, COMM is for
teaching kids to be cooperative, to take turns, to be polite, to follow instruc-
tions, to put their names in the right-hand corner, etc. Those are basically
social considerations and demands. Other things are given less importance.

A third way of organizing these sources in our minds would be to consider
what we know about the nature of the individual to be most important. What vt
know about the nature of society and the nature of knowledge would be given
secondary importance. Nov that is a different value position; a different
philosophical posture about the purpose of education. In my judgment there are
very few schools anywhere in the vorld that are predicated upon that assumption.
There are some,and I suspect they are alt "way out" schools, lilts Summerbill,
for example. Some of the better British so-called public schools are aimed in
that direction. I think there are individual teachers all over the country who
base their practice upon this philosophy, but for practical purposes there are
very few models we can look at; there are very few places where we can study
what education would look like, if in fact, the purposes were hierarchically
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arranged so what we know about the individual was considered of greatest impor-
tance and what we know about society and the nature of knowledge was considered
of lesser importance.

It 1104M12 to me that in general,'the conventional school, the school we
have at the present time, is based upon assumption umber one and assumption
number two. For all practical purposes those are control assumptions. Assump-
tion number three is basically a growth assumption and that is the one I think
we ought to consider trying in years ahead. I do not think it is very wide-
spread at the moment and I do not want to argue against assumptions one and two
under certain circumstances. I want to mate that clear. It might very well be
appropriate to consider, at least in a theoretical sense, the possibility of
reconceptualizing the school and the total program in such a way that we honor
what ve have always said was important -- the individual. In my judgment,
assumption number one is basically a vocational assumption; assumption number
two is basically a cultural assumption; assumption number three is basically a
personal or iudivideat assumption. ; want to eake the point that assumption
number one and assumption number two are strictly control assumptions. If one
mamas to become a mathematician, for example, I think it is appropriate for
the people who have the respunsibility to teach him to become a mathematician
to operate on the premise of assumption number one and to use mathematics as a
discipline to restrict and control his behavior. I think if a person is going
to be a mathematician then he has to live according to the discipline and logic
of malummatics. I think it is desirable and appropriate for people who have
responsibility to teach him to be a mathematician to use all of the powers of
mathematics at their command to control his behavior as a mathematician. In
the same way, if he wants to become a surgeon, then it is appropriate to use the
knowledge from surgery and physiology to control the behavior Of the prospective
surgeon. I don't like a surgeon operating on me who doss not live according
to the data of physiology, according to the principles and generalizations that
have been developed in the field of surgery. I want my surgeon to be disciplined
by the discipline. So I think it is very appropriate to use assumption number
one in education under certain circumstances.

For example, if a pilot is going to learn to fly a DC-8 Jet, he learns a
lot of things. One thing he learns is that to get the DC-8 off the ground
and into the air you take it to the end of the runway; you point it down the
tummy; you push the throttle forward and the plane basins to move. It picks
up speed. When the plane reaches the speed of 158 miles per hour, not 159,
not 160, sot 157 or 156, but 158, the pilot pulls back on the yoke of the plena.
Wheals(' palls back on the yoke, the nose goes up. When the nose goes up, the
plant:begins to leave the ground and start to fly. Nov, if at that moment,
just as the plane leaves thr ground, just as the air speed is 158 miles per
hour, if the right outboard engine goes out, the pilot has seven tenths of a
second to detect the fact that the motor quit, and to initiate corrective rudder
action with his feet. Furthermore, he gets no visual clues; there aren't any
lights that come on or bells that ring or buzzers that sound; there are no stall
warnings; there aren't any needle. that flicker; he feel' it in "the seat of
Lis pints", -- right where he sits down. In seven tenths of a second be feels
it right and initiates corrective action with his feet. If be doesn't, the
whole damn plane flips over and crashes. That is exactly what happened to the
Delta jet that crashed in New Orleans about four years ago and plowed into a
MOM and killeda bmch of college side. They think that is what happened
to the jet that crashed in Anchorage last minter with 186 service men aboard.
WWI fly a lot as a passenger in DC-8 jets. When I get on a DC-8, I want that
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guy to know what to do if that right engine goes out. I want the people who
are responsible to teach him what he needs to know about aerodynamics and to
creek that into his behavior, to control his behavior so that he does exactly
the right thing. He only gets one chance and either he does it right, or he
and I are both dead. tale is why it is very appropriate to operate on the basis
of assumption number one, sometimes. The question is whether or not it is an
appropriate assumption for the totality of public education. I don't know. If
a pilot wants to fly jet transport, he enters into it wholly of his own voli-
tion; it is a completely voluntary act. If he wants to be a mathematician, that
is a voluntary act. When the individual elects to learn something, it is very
appropriate to try to control his behavior. But I am not sure it is appropriate
to compel kids to go to school; that is a different set of circumstances. I
am not sure that assumption number one is the right one for public education.

Assumption number two is basically a control assumption too. It starts
with the group. It says the individual should fit the group. now I recognize
that the extent to which the individual matches the group, the extent to *bleb
there are 'hared feelings or shared values, the extent to which conformity ex-
ists, to say it another way, is highly important to a society. In fact, it is
the agreement and the conformity that is the cement which holds the society
together. And I know that the schools have always had a part to play in the
aculturation of kids, to help term learn to fit into their society. That is
one of the purposes, but I as not sure it ought to be the major or primary pur-
pose. If it is, we are adopting the basic logic of every totalitarian society
that ever existed. The individual exists to serve the state. That is not what
our great Nation stands for. but there is an awful lot of talk like that around.
For example, I guess we are over the hump now but we weren't over it two or
three years ago when school poop/e throughout the country vim* concerned about
how long kids' hair was. The concern for hair length of students is a social
concern. I don't know of any data that suggests there is correlation between
hair length and achievement in school. I will predict that if there is such a
correlation, it is negative. but the point is, when school people got up tight
about how long a kid's hair ought to be in school, their concern was a social,
not an academic or personal consideration.

I think we ought to consider in this country, right now, the possibility
of trying to build a new and different kind of educational operation based on
assumption number three -- the individual. We ought to know what we knee about
the individual in order to help him grow, not to control his behavior, unless
he wants to control it so that he can be a pilot, mathematician, farmer, poet,
or something else. The essence of public education, it seems tome, is the
responsibility to foster the growth of the individual. We say things like that,
but in actual practice we have not moved in that direction.

For example, it is very easy to figure out what curriculum, ought to be
employed if one starts with assumption ember one. If a student wants to become
a mathematician, than ha has to study mathematics. If he wants to be a poet,
plumber, fervor, or physicist, then he has to study the appropriate data. It
is obvious what subject matter is essential from assumption number one. It is
equally obvious whet subject matter is essential from sssumption number two.
If a child is to grow up to be a good American then ha has;to study something
about America. lie has to know our language, our culture, how our government
is put together and how it functions, our economic system, and the history of
our country. It is logical to ask: What is essential under assumption number
three- What doss every individual absolutely have to know? I don't know but
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I think the question is a legitimate one. It is easy for me to work with people
in the field of curriculum and to deal with curriculum questions under assump-
tion number one and assumption number two. But I think there is something going
on in America today that suggests that there is something wrong with those
assumptions. For example, many of the kids who have been raising belt the last
two or three years are about twenty or twenty-one years old. Roughly, they are
college sophomores. They entered school when they were six, fourteen years ago.
Fourteen from 1971 is 1957. What happened in 1957? Much of the great reform
movement in education started in 1957 with the advent of Sputnik. Doesn't it
strike you as at least a little incongruous? The kids Omar. now raising hell
are the very ones who had the benefits of all this wonderful mathematics, all
this marvelous science, all this great social studies methodology. They have
bad the innovative thinking and organisational strategies. They are the very
students who have had the fruit of all this stuff, and they are chucking it.
They are saying, take that damn stuff away; I don't want it. They are rejecting
the educational diet that we era making, at least a lot of them are. I am un-
comfortable thinking that the way in which we exerted our greatest effort in the
test fifteen years vii based on assumption number one. Apparently that is not
where the problems are nor where the answers lie. I think we need to consider
the possibility of pressing for assumption number three.

Let me talk a little more about assumption number three. It seems to me
that if I value the individual, and if I think about how education ought to
vslue the individual, what precisely is it that I as valuing about the individ-
ual/ When I think about the assumptions behind assumptions, it seams to me that
there is only one thing about the individual that has value, and that is life
itself. What is life worth? I don't think mathematics is worthwhile; I don't
think physical education is worthwhile; I don't think physics U worthwhile;
I don't think biology is worthwhile; I think life is worthwhile. Life has value
and life is an individual phenomenon. Life is not a characteristic of groups,
n or is it a characteristic of academic discipline. Life is a characteristic
of individuals. I think life has value. If in fact one accepts that assumption,
If life bas value, then it seems to me that what we do in schools ought to ap-
proach the problem of nurturing life, fostering life. A lot of people who work
in any society are concerned with life. The nutritionist and the physiologist
are concerned with physical life, and we in education are concerned with what
we think of as intellectual or emotional life. People in fields like nutrition,
physiology, biology an medicine have learned s great deal about the life process.
It seems to me that it might be useful to try to understand how they have
approached their problem, for clues about bow we sight approach our problem. As
I see it, people in those fields have learned over the years to ask a certain
series of questions.

They have asked about five questions in general. One question is, What is
essential? What is essential in order to maintain physical life? What ingre-
dients, whet substances, what realities are absolutely necessary in order to
maintain physical life? For example, are hamburgers essential? Are lima beans,
Coca Cola or bourbon essential? Obviously come of these things are Walfttialle
but some things are. If I don't havc water, I will die; if I don't have protein,
I will die; if I don't have oxygen, I will die. Without those things life ceases
to be. So, although none of the first things I mentioned are essential, acme of
the ingredients within then are imperative if life is to continue. The first
question that people in those fields have waked is, What ingredients, what sub-
stances are absolutely essential in order to maintain physical life?

12



The second question they have asked is, How ouch is essential? How much
oxygen, hew such water, how such protein? I absolutely have to have water or I
will die. But there is both an upper and lower limit to the water quantity
question. Ity body cannot handle fifty gallons of water a day. I can't process
or cope with that such. I cannot cope with twenty gallons of water a day, or
ten gallons a day. Probably, if I had to, I could cope with a gallon or two,
or maybe three. I probably could get by on as little as a quart or maybe a
pint of water, at least for a while, but I could not remain alive on much less.
So, the second question is, Bow such is essential?

The third question is, Where are these essential ingredients found in usable
form? For example, I have to have iron to survive. There is iron in the end of
a pencil. I can chew on the end of a pencil all day though and it won't help.
The iron there isn't available to me in usable form. The third question that
people working fields such as biology, physiology and nutrition have asked is,
Where are these essential ingredients found in a usable form?

The fourth question is, Bow much of any essential ingredient is present
within the parameters of any given unit. For example, how such iron is included
in s pound of calf's liver or two tablespoons of Geriton low much vitamin A
is there Ina glass of milk or s glass of orange juice? Haw such of whatever
is required is present within the limits of the material to be consumed? There
is enough iron in that pencil to last se for a long time, and I have got to
have iron or I will die. But although that is plenty of iron to last me a long
time, the quantity and availability questions have not been resolved satisfac-
torily. This fourth question: Bow much is present within the parameters of any
unit that is available to me?

The fifth question is, Under what conditions will the ingestion of these
ingredients be most conducive to maintaining and perpetrating my physical life?
For example, I have to have oxygen in order to live. Rut I have to have that
oxygen under certsin conditions. The conditions are basically temporal. I
have to have oxygen available in a very steady state, and if I as deprived of
it for a couple of minutes all the oxygen in the world won't help me. Oxygen
has to be availsbla under certain spstisl and temporal conditions, under certain
circumstances, to fulfill my need to survive, to maintain my physicsl life.
The fifth question is, Under what conditions will the ingestion of these ingre-
dients be most conducive to the maintenance of physicsl

I think these five questions are provocative for people in education. If

we are concerned with the perpetration of life itself, in all of its ramifications
and all its manifestations, physical, intellectual, emotional and otherwise, it
seems to me that we might ask the same kind of questions about education. One
sight ask, What is essential, what facts, what concepts are absolutely necessary
in order to maintain intellectual and emotional richness in the personal life
of the individual? I don't know. I think many people in.physical education
throw a lot of knowledge at kids that they think would help the individual. I

expect some of that is appropriate. But what facts are essential? Do I have
to know my parts of speech? I have written three books; published 150 articles;
I am editor of s journal and have served as editor of our megasines and I still
do not know my parts of speech. I am not kidding. I do not know them. Any
English teacher who says you hove to know the parts of speech is crssy. You
don't have to know your parts of speech unless you are an English teacher:
English teachers are the only ones who do know them. They are the only ones who
know how to diagram sentences. None of you know how to diagram a sentence.
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But if you are in the seventh grade you are supposed to know it because it is
considered essential. That is nonsense. Do you know why you don't split infin-
itives? You don't split infinitives because you didn't split infinitives in
Latin. But in Latin, an infinitive was one word, not two words, so you couldn't
split them. We borrowed that rule from Latin and.followed it in English and we
teach kids you shouldn't split an infinitive, based on something Which is not
even a literal translation. Ridiculous! We teach that it is all right to split
an infinitive if you are talking, but not if you are writing. What is essential?
What facts are essential? Do I have to know how to solve a quadratic equation?
Do I have to know that the First Amendment guarantees freedom of speech, press,
religion, assembly, petition? Do i have to know these things in order to sur-
vive? I do not know what facts I absolutely have to know; I wish I did. I via
I knew what was essential. We know that something is probably essential. There
are some studies of stieulus deprivation that suggest that if an organism is
deprived of all stimulation, it withers and ultimately will die. So / don't
think there is any question that something, some kind of input is essential, but
I don't know what it is.

The second question is, How much is essential? I don't know that either.
Every time we require a course, we act as if we know both what is essential and
how much is essential. i wish we had a better basis than we have. I as sure
that in the field of intellectual diet, in the field of curriculum input, food
for thought, or whatever you want to call it, there are upper and lower limits.
There is no doubt, for example, that we can throw so such stuff at kids, so such
information, so much input that we crests a kind of cognitive surfeit, or cog-
nitive indigestion. One can throw things at people so East that ultimately they
can't handle them. They hide or run away; they cannot cope with it. When a
human being is cut off from stimulation the intellect deteriorates. Dullness
is an end result as well as something an individual is born with. The individ-
ual has been deprived of certain kinds of stimulation and certainly the kind of
work that James Runt and others are doing would suggest that, if we want to, we
can provide a cognitive diet that will raise IQ phenomenally. Some people sug-
gest that if we wanted to, we could raise the average IQ in the United States
by 30 points in the next thirty years, so that the average level of IQ would be
130. We don't want to use our resources for that, but the creation of high or
low intelligences is prOably, at least in part, a function of the availability
of stimuli in certain quantities. But how much is essential? I wish we knew
that. People working in fields like nutrition and so forth spend tremendous
amounts of time trying to find out how much is essential. You know that if an
individual does not have protein he will die. That is what happened in Biafra.
The people of Mira had a lot of things but they did not have protein. If a
person is cut from an essential ingredient he will ide. If people are cut off
educationally from essential ingredients they will probably die. But still, we
do not know what is essential.

Where are these ingredients found in usable fore? Now we think we know
that. We think that a science,film,_a physical education experience, or s math-
ematics textbook has certain kinds of concepts. We think we know something about
where those concepts are, but we really do not know. For example, we don't know
generally whet the content is of a field trip to the fire tone, or whet is the
content of an hour's conuseling session. We think that they are valuable but
we really do not know what the content is.

The fourth question is, VW much is contained within the given unit? We
have very little idea. to fact, if I were asked how many concepts, how many
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generalizations there are in this lecture, I would not know. I know more about
the calories and carbohydrates in a baked potato or soda cracker. I know more
about how many units of vitamin A there are in a glass of milk than I knew about
the content of the field I deal with myself. Most people are more knowedgeable
about quantity and where things are located than they are in their own disci-
pline. We do not know the content of content. We need a kind of content analy-
sis of our own field so that we can find out what is included and then be able
to prescribe it effectively.

When we get the fifth question, tbatis,Under what conditions are things
supposedly best? That is where we think we shine. We think that praise is
better than reproof, or that this ought to come first and that ought to come
second. Why else do we have the notion of prerequisites, for example, unless we
think that this ought to coma first and that second, or that we ought to have so
much every so many hours? Those are condition questions, temporal questions,
spacial questions. Ve really do not knee such about it at all.

I have tried to share with you both the frustration which I sense personally,
and at the same time to explore a way of viewing education which might be pro-
vocative and open up things. I do not know if it is possible for people like
you and me to examine our own assumptions. I do not know, whether it is possible
for us to get inside our own behavior and to think about what the purpose of
education really ought to be, what facts really are essential, what instructional
methodology really is most appropriate, what organizational schemes really are
most effective. The anthropologist points out that all individuals are like
all other individuals in soue respects, like some other individuals in other re-
spects, and like no other individual in certain respects. For example, every
individual is born, has a heart, lungs, etc., and eventually dies. Is is like
all other human beings in that respect. but in other respects every individual
is like only some other human beings. .Men are like other man, women are like
other women. So we are like some other people in some respects. Tot each Lodi-
vidust is unique in certain respects. Wobody has a genetic pattern like vice;
nobody ban a genetic pattern like yours; nobody has my past experience; nobody
has your peat experience. In those things that are crucial to education, the
experiential background, the genetic background, the genetic predisposition --
every individual is unique in those.

flow it seems to me that we ought to know vonething about the uniqueness of
the individual and then be able to operationalise accordingly. If there is any-
thing evident in the reform efforts of the last fifteen years, it is that we
have ignored the fact that individuals are different. We have done that when
trying to adapt group situations to individual learning problems. We threw out
the old math and brought in the new. V. threw out the old way of teaching read
ing and brought the new way of teaching reading in. When we did that whet we
did was to chuck one group way of doing things and substitute another group way
of doing things. but hundreds and hundreds of studies show that noes of those
new ways do better than the old way. The new math does not teach kids math
better than the old math; the new way of teaching foreign language does not teeth
kids any better than the old way; the new way of teaching reeding does not teach
better than the old way. The resson is because individuals are different. Some
people learn better by the new way and some people learn better by the old wey.
Some people learn better when ideas are sequenced inductively; other people
learn better when ideas aro sequenced deductively. Some people learn better
vicariously; other people learn better directly.
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Mere is no way of doing things that is beet for all people, because
people are different. People in special education ought to know that. People
who know that ought to be able to communicate it to the rest of us; people are '

different. Because people are different, there is no one way of doing anything
which is best for all people. Cod himself, if he was a teacher or curriculum
director, could not find a eingle way of doing. anything that would be best for
all people. If Cod could not find it, I do not know why we keep trying. I do
not know why we get so hung up op etiology: This is the way to do it; not that
way, this wayl There is no one fay. There never will be because people are
different. Somehow or other we have to understand the uniqueness f the indi-
vidual, and then we have to try, if we can, to build a program: which will foster
the growth of the individual. We have to pay some attention co acculturation;
we have to pay some attention to the vocational needs, but it seems to me we
ought to consider the individual.

I think we need to rethink the totalitary of education. These are very
tough tines. Part of the reason they are tough is because we do not eves recog-
nise how difficult they are. We recognize that we have financial problems,
political problems; but what we really have are survival problems. We need to
generate the most powerful concepts, the most powerful tools, the most powerful
observation devices we are able to generate. I think people in fields like
physical education and recreation are especially helpful in that compact because
they cone closer to dealing with the individual than the people in fiolds like
English or mathematics. I heard Lawrence Cubic say one time that die people
who are the most hopeful people in medicine are the pathologists. The patholo-
gist hopes that by studying disease, he can understand what healthy tissue is
like, to be able to help the physician in his preventive role. People in
special education can be very helpful to people in regular education in the same
way. The problem, concerns purposes and curriculum and organization. I don't
know if we are going to solve the problem or not. To quote that great philoso-
pher, Pogo, "We have met the eneny,and he is us." I think that the greatest
barrier to improvement in education are those of us who live in and work in it.
The barrier is not Congress or the state legislature, or parents; the barrier
is us. We have to lift ourselves by our own boot straps. We have to draw upon
all the talents we have. We have ,to generate a whole different kind of re-
search, a whole different kind of theory, a whole different kind of conceptuall-
zatima of what education could become. I don't know whether we can do it or
not, but /hope we Mt try$
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We recognize that children differ, we also recognise that there is a great
dear of commonality in their abilities to gain knowledge and apply it in the
daily activities of our society. The need and desire to transmit and perpetuate
our society through planned education has in, the United States, resulted in a
broad program of public schooling wherein every child can be provided with a
basic education. This philosophy has made our country one of the most progres-
sive and literate in the history of civilization.

While mass education is commendable, we have found that it requires that
children progress in an orderly or graded fashion through the system. However,
there ere groups of children who require more individualized attention because
of physical, mental, social emotional or sensory disabilities. These children
need special attention in their learning programs if they are to achieve their
maximum potential development. Adaptive curriculums and special methods of
teaching the handicapped has resulted in particular programs of teacher prepar-
ation directed primarily at this population. Keep in mind that estimates of
10 to 15 percent of our school age children are handicapped to such an extent
that they need such specialized educational programming.

while the history of programs for the handicapped is quite long, the his-
tory of preparation of teachers to work directly with the handicapped in programs .

fashioned for their particular needs, only has s history of about 50 years in
this country.

In our country, education is constitutionally the responsibility of the
state. That is, each state has provisions which guarantee each child the right
to a free public school education. When we consider the child who has a phy-
sical handicap or the child who cannot see or hear, or the child who does not
have the mental or emotional ability to participate in learning situations in
competition with "normal" children, we begin to see the problem and magnitude
related to the aforementioned legal responsibility of the state for providing
an education for all children.

Let's take a look at the child we are takking about. This is a child who
has, in the past, been neglected or even denied a public school education on
the basis of his physical or mental handicap. The schools and teachers simply
were met prepared to handle gross discrepancies in a classroom learning situa-
tion. As a result of a frequent policy of exclusion of the handicapped child
from schools, parents of the handicapped began to get together in their common
concern, i.e., their child could not function in public schools. The parent
groups began to approach their legislators and school officials with first the
plea and then the demand of, "Why can't my child go to school? I pay taxes
the same as miyone else." As a result of this collective effort, state legis-
lators began to take action and replied, ."All right. We will mandate, we will
make provisions for your child assuring him the right to attend the public
schools."
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Kith this legal mandate, which followed Eros state to state, the question
now was: Who is to teach these special children? Regular classroom teachers
for the most part had indicated their lick of interest in doing so. At the
time, there were very few colleges that had programs or faculty ready to prepare
teachers of the handicapped. Also, even though realizing that they needed
special programming, the special programming curriculum' was not very clearly
defined. We knew they could not compete with the normal, yet knew they could
function well on their own level. Development of a teacher preparation program
was vital and was given increased national scope through the O.S. Office of
Education, wherein programs were designed to stimulate research into the function-
al ability of the handicapped child leading to preparation of a teacher to
develop the greatest possible potential of the child within the public school
setting.

For the most part, our model for training teachers of the handicapped
evolved through what we call the 'group process'. It went something like this:
"Let's sit down and determine what it is that good teachers of the handicapped
child should know that is different or special." .As a base, the teacher should
first know how to teach normal children and hence, should have the basic teacher
education program. Then they should learn about the handicapping condition or
the 'nature and needs' of the handicapped child. Dow then do we determine and
identify a managable body of knowledge in this area? Logically, when we talk
about the nature and needs of the handicapped, we should be talking about their
psychological or learning nature, i.e., how he thinks and reacts to his handicap
and how this affects his ability to adjust and to learn. Also, what are their
differing physiological and sensory needs that should be considered? Then,
what does this special child need educationally that other children do eat need?
For example, the mentally retarded child will not be able to read, understand,
or enjoy Shakespeare, but he does have the ability to read sufficiently to gain
specific knowledge that will enable his to lead a functional life with such
independence rather than be a ward of the state in a total care institutional
setting. This can be accomplished if be has the benefit of an education curri-
culum designed for his rather then for all children and a teacher who has been
prepared to understand, menage and individualize instruction. In other words,
he seeds a functional educaLieu chat will prepare his to live as a participating
member of society with his handicap being minimized and a teacher to help him
achieve this potential.

The problem of how to prepare teachers of handicapped children is, to an
extent, further complicated by the nature of teacher certification. Each state
has independently attempted to set specific standards of teacher certification.
As a result, few states have required the sass program of academic study, pre-
parities and experiences for certification of their special education teachers.
My own background is typical of a teacher who, for one reason or another, moves
from one State to another. In moving from the state where t originally went to
college, I foetid that I lacked a specific course in teaching arts and crafts to
the mentally retarded. Two years later I moved again, and this time I found that
I lacked an entirely different course certification requirement.

A number vt years ago, I sat in on a conference which involved fourteen
southern states. The conference was an attempt to set up standards of teacher
preparation and certification that would allow a teacher to more from state to
state and still retain certification. Again, the problestwas to agree on what
specific courses or sequence of courses would best be taken. Most of these
relate to the classics of how to teach basic skill subjects with little attention
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to the development of social, emotional, physical or recreational skills neces-
sary for adequate adjustment to our society and particularly necessary to the
exceptional child who has a far greater adjustment to make in that even simple
coordination is often lacking in his physical makeup so that he most be taught,
for example, the way to throw a ball or catch a ball rather than have it a
natural ability. Typically the teacher of the handicapped children in public
school settings has little specific preparation in the field of physical educa-
tion programs for children. They do, however, usually in their student teaching
experience, find that they are responsible for the total education program for
their class. This includes any physical education activity because, also typi-
cal is the fact that often the why e4- education teachere feel they ere inade-
quately prepared to work or teach'these children and will defer to the special
education teacher.

It is a question in my mind as to whether or not we are preparing our future
teachers to cope with the reality of teaching, particularly in regard to the
handicapped child. Incident studies show 10 to 15 percent of all children
entering the public schools have a disability that sets them apart from other
children. Many of these children will be assigned to special classes with
.specially trained teachers, many will be in regular classes. I feel that there
is a need for all teachers of children, including physical educators, to have
some basic knowledge and understanding of the needs of the handicapped. With
the high percentage quoted, why should not all prospective teachers have a
basic course that deals with the differing handicapping conditions of these
children. We should provide a program of teacher preparation, again for all
prospective teachers, that goes beyond methods of teaching basic scholastic
subjects and will train the teacher to recognise specific needs and be stile to
develop specific curriculums to meet these needs.

When I was teaching, t was not knowledgeable about the child with a special
health problem, epilepsy. I had received little preparation on how to cope with
a postpolio, an asthmatic, a seriously socially withdrawn child, a child who
was so threatened by school demands that he was truant with great frequent",
a retarded child who was unable to cope with the social stigma of his retarda-
tion and wanted to participate in the regular school program. I had ail of
these types of children in my classroom that first year. Mot * typical situa-
tion but most teachers will have to deal with these problems at some time in
their teaching careers, probably within the regular clammy, and should have
at least the basic knowledge to recognise that this child does need special
programming in order to'benefit from the school setting.

The future program for preparing teachers of the handicapped looks quite
bright. We now have the prospect of reviewing the programs which developed out
of expediency and need rather than loos careful planning. t believe we are now
ready to objectively re-evaluate our programs as professional educators who
truly believe in the educational development of the "Whole child" and of all
children. We have met the demand for supplying educated people to man the class-
room; now we most develop our preparation programs around models that produce
quality.

In our present programs for preparing teachers of the handicapped, we have
given a great deal of wheals to the courses required and their sequencing.
Very little emphasis has been placed on direct contact with children, The pro-
spective teacher is given all of his prescribed course of academic study after
which he has a period of direct interaction with children. There is presently

20



a developing program here at the University to get the freshman or sophomore
student exposed to what a career in teaching actually eneompasses so.that the
student who goes into teaching solely for lack of any real interest in anything
else is no longer going to find it Automatic to take a degree in education and
end up a half-beerted teacher. We are taking a very objective look at prospec-
tive teachers in an effort to train more truly qualified people.

The challenge of teacher-education institutions today is not the number of
teachers we can turn out but rather the quality of teachers and the increased
competency of teachers. To sect this challenge of preparing a better qualified
teacher, I believe we are going to have to develop a new model whereby we be-
come less concerned about the number and title of courses taken but rather the
comprehensive nature of the public school teacher's role and bow we can best
prepare them to meet this role. We need a program that draws on the resources
of our total University; a program involving interdisciplinary team teaching
with earlier and progressively more direct involVenent in the teaching process
itself.

The future prospect in preparing teachers of the handicapped is going to
relate to the type of activities and professional change going on today, here, in
our University. We are going to see better criterie set in the selection of
future teachers; more and more cooperation among related areas within the Univer-
city; earlier experiences with children, where classroom instruction parallels
functional application; a critique of knowledge' gained where they can be applied
to children rather than to a pop quiz in the lecture hall.

I as suggesting that the conference today is indicative of a new day and
a new approach'to the traiuing of teachers of handicapped children. There has
been a general restlessness and move among educators across the notion to look
for and develop a brood interdisciplinary approach to the preparation of teachers
of the "eandicapped. The interdisciplinary approach is predicated on the assump-
tion that no specific interest area, whether it be the medical doctor, the sub-
ject setter oriented teacher, or the physical educator, can alone provide for
the varied needs of full educational programming for the handicapped child.
Specialists from many professional disciplines having varied knowledge* of phy-
sical, psychological, social, emotional, and educational needs of children, are
finding that they must develop ways of communic ating among themselves so that
better, broader, more coordinated Curricula* can be devised. Because of the
classical demands of a college education, a basic program of professional pre-
paration and specific courses, we have had little opportunity to provide students
with broad understanding of individual needs and yet we know that our special
education teacher most have this knowledge because of the nature of the handi-
capped child.

Research and expanded knowledge' in all aspects of education of the hands-
capped is providing us with a broader base of knowledge. Nodern technology
allows us to rapidly bring these findings together through development of infor-
mation retrieval systems and instructional materials centers. These resource
centers are available to all teachers and follow the interdisciplinary plan.

Parents of all children are asking teachers and schools to show that they
are doing the job of educating their children. The teacher most become more
accountable for the job she is doing, for what she is teaching, and whet the
product of her instruction can do. Legislation alone cannot guarantee a solid
core of instruction; the individual teacher most be better prepared to meet the
demands of our society today.
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V. are saving away from the "special class" concept where children are
/cooped according to disability or handicapping condition rather than learning
needs. its special class and self-contained classroom for the handicapped will
fade away. First we teachers of the handicapped will probably need to be pre-
pared to meet the particular needs of groups of handicapped children but wall
then begin to function as a resource to the total school program so that the
handicapped child will receive nisch of his schooling with other children and
meet with the special teacher only when learning needs specifically related to
his exceptionality requires specialised teaching techniques.

We will, sousday, have no used fors czuference such as this, .1.2t on a
special day, in a special place, because we will, as educators 'nett fields
of educational specialisation, be working together through conttaued exchange
of ideas and knowledges towards an integrated full program of education and
teacher preparation.
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Training Perspectives What's Happening and What Should
Be Happening in Physical Education and Recreation

Julian U. Stein, Consultant
Programs for the Handicapped

American Association for Health
Physical Education, and Recreation

Washington, D.C.

Several years ago i was fortunate to hear a presentation by John Terve, 6
vice-preside= of 'NA, talk about growth and progress in undeveloped countries,
the bush countries, as be put it. Be said cas thing which never ceased to amaze
biomes bow individuals only one generation from the bush could be taught to run
jet airlines and have perfect safety records, to become engineers, and to design
computers. They were involved and successful in highly, technical, complex, and
sophisticated professions. Es wondered if this yssn t contrary to the entire
concept of civilisation; hadn't it taken generations and generations for the
civilised world to gain this knowledge, obtain these skills, and apply those
competencies? Finally, the obvious *gorged. Whether a child is born in the bush
country or in a 'civilized,' medetametrepolitan-urben area, every baby comes
into the world in the awe way -- uncivilized. When opportunities and advantages
of civilization are provided, even those from the bush can be reached and the
technical, complex, and sophisticated lessons of an learned in one generation.
We are somewhat in the same way in professional preparation and training in
physical education and recreation for impaired, disabled, and handicapped. In-
dividuals and groups have been involved in physical education and recreation
programs in these areaa and for these populatioes for years. Unfortunately
today too many of us are spinning our wheels, rehashing the same old thing, going
oven the same territory, repeating the past, milting the sage mistakes, using the
asse trial and error methods, and experiencing the same frustrations instead of
wing and benefiting from experiences of ethers so as to move forward, progress,
and sew more rapidly. Many say a great teacher is one who places students at
his feet and imparts knowledge to them - this is not the great teacher at alit
The great teacher is one who raises students to his shoulders and motivates,
stimulates, encourages, and challenges these to project further and to have even
greater vision than the teacher. We wed to consider and apply this concept and
philosophy so as to move forward, not spin ammbeels or simply devise programs,
activities and projects that look bedewed, and are designed for 1950's and 160's
rather than the '70's end '00's.

ReOlting things are going on in training and professional preparation in
these are's; success stories need to be related and promising practices presented
However, lone of these are offered as the may, because as Dr. Jack Frymier indi-
cated this morning, there is no one, way to guarantee success in anything. As
soon as we start looking for that one way -- Shangri-la or Utopia --ye immediat-
ely move the third level back to the first level, as Dr. Frymier's discussion
and presentation indicated this morning. We want to move more to the third
level in professional promotion programs in physical education and recreation
programs for impaired, disabled, and handicapped. As soon as we start looking
for one way to prepare all persons in these areas we immediately negate the very
principle of individual differences, therefore, the following are not presented
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with any intent or implication that they will be successful in your state,
community, or area, but rather with the idea that here are some things that have
been successful for tertian people and specific groups in meeting physical edu-
cation and/or recreation training needs for persons involved in programs et all
levels for impaired, disabled, and handicapped. They are designed to stimulate
your inventiveness, your resourcefulness, to make you more innovative, creative,
and original, and to provide you a shoulder from which to spring.

A major point of emphasis and topic for discussion in educational circles
today is the role of the para-professional, volunteer, aide, or whatever other
term wed to describe persons who participate in programs without four year
college training. !or years Meridian, Mississippi, has had an outstanding pro-
gram for junior and community college students who actually conduct physical
education programs for mentally retarded in public schools at all levels. These
students receive intensified and in depth instruction about the !km wherefores,
and hews of physical education and recreation programs and active for men-
tally retarded. This prograOhas a special supervisor, in addition to the city
supervisor for physical education, who does nothing but work with these junior/
community college students. In addition to on spot program supervision, in-
service seminar types of sessions are held regularly. Students receive individ-
ual counseling and guidance about their role of teaching physical education to
mentally retarded and handicapped youngsters with ongoing supervision, profes-
sional leadership, and specialised assistance.

An outstanding in-service program is being implemented in Prince George's
County, Maryland. A physical education supervisor does nothing but work with
special education classroom teachers and elementary level physical education

. teachers responsible for special groups and classes. he provides many services
including bibliographies, books, newsletters, audio-visual materials, and other
resources; he does demonstration teaching; he conducts regular in-service pro-
grams during release time in which teachers get involved and participate in
activities they are going to teack, Teachers put on pants suits, slacks or hot
Pants, and participate in a variety of activitita that are a part of the program.
The supervisor does not superimpose what he thinks teachers should be doing; be
obtains direct input and feedback from them to determine activities, needs,
concerns, problems, priorities, and specifics to be emphasised in their classes.

May colleges and universities have developmental clinic programs. Some
clinics are designed to provide poetical experiences and opportunities for
students in specific professional preparation courses sad curriculas; however
many clinics are not related to curriculum. Individuals taking courses or
sequences in many different areas physical education, special education.
recreation, psychology, home economics, nursing. education, sociology are

often involved in these clinics to obtain practical experience. A number of
clinics also use volunteers who simply want to be involved in the program. The
grand-daddy of these programs is Warren Johnson's Children's Physical Develop-
ment Clinic at the Univeratty of Maryland; a fits depicting activities, and
training is aysilable from Dr. Johnson at University of Maryland. Sessions are
held before each clinic program for clinicians to discuss students with whom
they an going to be working, activities, techniques, methods, procedures, end
goals for the day. At the end of each day a post-session is conducted to evalu-
ate progress, determine to obit degree goals were achieved, report and make
recommendations shout each child, discuss problems encountereti and for other
interchange about youngsters and their programs. Guidance and direction are
available from representatives of other departments and disciplines involved in
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the program as well as Dr. Johnson sod other members of the College of Elealth,
Physical Education and Recreation. Many of Dr. Johnson's students have tarried
the concepts of this program to their mid campuses; the number is too numerous
to mention. Similar programs can be found. border -to border, coast-to coast
and sponsored by parent groups, civic associations, service organisations, pub-
lic schools, recreation departments as well as colleges and universities.

Orrin Marx, University of Iowa lospital School (Imes City), is an example
of an individual doing an outstanding job with both undergraduate and graduate
students in physical education. Practical field opportunities, research inves-
tigations, seminar experiences, And personalised practical projects have been
part of this program for over 15 years; many of these students have gone to

all areas of teaching and service in adapted physical education.

Macomb Intermediate School District (Michigan) has just received a three
year Title /I/ Elementary Secondary EducatiOn Act Grant dealing with outdoor
education for the handicapped. An important part of this project involves
training classroom teachers to work in and to become effective teachers in out-
door education. Each year a number of projects prepare teachers to participate
in outdoor education activities and progress; Michigan has been. least in
promoting these efforts.

Each year a training project for teschers in outdoor education is held at
Higgins Lake; sessions emphasising impaired, disabled, and handicapped have been
included for the lest several years. This year twenty-nine teachers fronIlecomb
Intermediate School District participated in the Higgins Lake program so they
could become knowledgeable, skilled, and competent in outdoor education them-
selves as preparation for implementing outdoor education programs under the
recently awarded Title III grant; Battle Creek, Michigan has incorporated in-
service activities into its regularly scheduled outdoor education programs for
all students, including handicapped. For example, two years ago physical edu-
cation and special education teachers from all over Michigan spent a week with
mentally retarded and handicapped youngsters from Battle Creel: Public Schools
who were participating in outdoor education activities. These teachers had
opportunities to work with youngsters, receive expert instruction in outdoor
education activities and methods, participate in pertinent seminars, discuss
mutual problems and concerns, and to experience living in the out-of-doors
themselves.

A unique program was funded under a Title I Higher Education Project at
Iowa State University a couple of years ago. In the initial phase of the pro-
ject a three day workshop focusing on practical, how to do it, functional
activities, methods, techniqucs, and procedures was held. Content of the work-
shop emphasised kinds of things all practitioners are constantly seeking; some
activities could be used in their own classrooms the next day; others were
designed to motivate stimulate, challenge, sod encourage them to adapt, modify,
and innovate. For the rest of the year staff at Iowa State was available on a
consultant basis to schools, residential facilities, day care centers, recreation
departments, and other participating groups to follow up the workshop and to
help evaluate, enrich, even introduce physical education sod recreation programs
for mentally retarded. They expected 100 participants and over 350 attended.
This approach can be applied to all areas of physical e4ucation and recreation
for impaired, disabled, and handicapped.
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Several interesting programs have been held in Arkansas during the last
year. One was initiated by psychology and research personnel at Rot Springs
Rehabilitation Center who felt a need for more knowledge, information, and under-
standing of the role of physical education and recreation in the total rehabil-
itation program. Participants were not just from Arkansas but came fromisinilsr
centers in Virginia, California, dew York, Missouri, and deny points between.
This program was designed to acquaint different personnel from rehabilitation
centers with the role of recreation and physical activity in the total rehabili-
tation process, and to motivate them to action.

Recently selected staff members from all community sarvica seaters (day
care and activity centers) and children's colonies (residential facilities) par-
ticipated in a special two day workshop at Arkansas Children's Colony in Conway.
Representatives of these groups planned this two day workshop which emphasised
functional, bow to do it, and practical aspects of physical education, recreation,
and aquatic programs. Sessions were videotaped for use and follow-up at centers,
colonies, in other schools and by any interested group or agency, Each of the
five regional representatives responsible for centers and colonies throughout
the state participated in the workshop; they are assisting in implementation
and follow up of workshop activities, recommendations, and methods.

Under sponsorship of the Bureau of Outdoor Recreation in Arkansas, 41 survey
was conducted to determine what was being done for impaired, disabled, and
handicapped in recreation in the state, and to plan better ways of meeting their
recreational needs. A few other states conducted similar surveys as part of
comprehensive mental retardation planning activities.

Many residential facilities have shown increasing interest, concern, and
involvement in physical education and recreation. Workshops at residential
facilities throughout Texas, in Winfield, Kansas; Rome, New York; Brainerd.
Paribault, and Cambridge, Minnesota; Ellieville, Missisiippi; and Columbus, Ohio,
to name s few, have been conducted during the last year or eo. Many of these
workshops provide know how and direction to ward attendants and cottage or
ward parents so they can introduce and conduct physical and recreation activities.

Recent meetings sponsored by the Texas Association for Retarded Children,
funded under the Developmental Disabilities Atte involved repreeentatiVie from
all parts of Texas. Participants represented (1) colleges and universities,
(2) public education, (3) mental health - mental retardation boards, (4) public
schools, and (5) community recreation departments and park boards. The mission
of participants was to work together, to communicate, and to develop inter-
agency and multi-disciplinary approaches throughout Texas in all aspects of
physical education and recreation programs for impaired, disabled, and handi-
capped. Training and professional preparation programs and activities were
major considerations in these meetings and will receive high priority in follow-
up projects and future meetings. The tenth annual workshop on physical education,
recreation and aquatics for the handicapped will be sponsored by the Longview,
Washington, YMCA next rebruery (1972); this is the loegeet consecutive series
of workshops for personnel working with the handicapped in the country. Every
attempt has. been made since 1963 to involve all agencies and individuals repre-
senting various orsaaisatioaS and groups sponsoring programs of this type for
the handicapped.

Louisiana State University, New Orleans, has a unique in-service approach
for special education and physical education teachers. New Orleans LSUND
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physical education staff volunteered to work with teachers and provide Saturday
in-service.progrems on activities nvi topics specified brapecial educators
and/or physical. educators. Specialised workshops in movement exploration,
tumbling, gymnastics, low organised games, rhythms, physical fitness activities,
and in specifftkaports have been conducted. Participating teachers have oppor-
tunities actually to work with youngsters of all ages and with varle* handi-
capping conditions. Even though most of these teachers work with kids day in
and day out, many see then in a different light through these new activities.
This is a popular program in which LSIfl staff volunteers and teachers partici-
pate according to their interests and needs.

The Children's Rehabilitation Center, University of Virginia (Charlottes-
ville), sponsors two interesting programs. A one week inter-disciplinary graduate
seminar focuses on adopted physical education and therapeutic recreation for
youngsters with all handicapping conditions. A summer camp for children with
respiratory problems --aithme, cystic fibrosis, and other types of chronic
respiratory problems provides services to these youngsters in a camping aitua-
tion. Students from colleges, universities, and from different egeocios serve
as camp staff. Each student has opportunities for new experiences, to see
children in different ways, to learn about growth and development first hand, to
obtain new insights about sequences and progressions of motor activities, and to
develop broader understanding and deeper appreciation of children with respira-
tory conditions.

Barn storming workshops have been successful in several states (Newell,
Mississippi. Alabama). An individual or team goes into a state and conducts
one day drive-in workshops in population centers throughout the state -- the
mountain is taken to Mohammed. In these days of tight budgets and austerity,
no stone can be left unturned $1.0 provleins economical in-service activities
in or near homaibase. Another mO61:4 approach has been effective and successful
in Kentucky. A special mobile unit in physical education and recreation for
retarded and handicapped operates through Kentucky Association for Retarded
Children under a grant from Bureau of Education for the Handicapped. Major
activities of this unit have included one, two, three day workshops in CONWADi
ties, at schools, for reidential facilities, and in day carp centers, at
colleBes/usiversities. and for other groups interested in these programs. The
special van also serves as a mobile resource center with books, articles, pam-
phlets* brochures, equipment, supplies, and other physical educationrecreation
program materials. This provides atilt another important dimension to work-
shops, brings new materials to participants, and gives them an opportunity to
see what is available and appropriate for their programs.

Oklahoma Association for Retarded Children sponsored i very successful
workshop in conjunction with its state Convention last April. Many different
groups, organisations, associations* and agencies are involved in physical edu
cation and recreation programs for impaired disabled, and handicapped, and offer
a variety of training and in-service activities for aembers, staff, and other
Interested persons. Obviously, many other groups and their programs could be
mentioned and discussed.

In what directions should we be moving? Is it dangerous and limiting to
say or imply there are directions we should more because of connotations that
one, two, or three approaches answer all questions and solve everyone's problems?
As emphasised this aorning, we must not only think in terms of individualising
at the program level, but just as appropriate and important to individualise
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at the training level. Often the individuality of those with whom we work is
emphasized. Too often we forget about or neglect the individuality of teachers,
leaders and specialists; broad generalizations about them and their training
is no more justified than at program level. This then represents movement from
first and second levels to the third level as dlsousied this morning.

Three groups must be considered relative to training. First, personnel
now in the field. It is interesting to note that many physical educators moving
into adapted physical education and other aspects of programs for handicapped
are individuals with anywhere from five to fifteen or twenty years experience
with normal kids. Secondly, we have to consider students who have not yet matri-
culated into professional preparation programs. Some students will enter these
programa with no previous experience whatsoever with the handicapped. However,
a growing number of high school and college age young men and women hsve any
where from three to six years excellent volunteer and/or work experience in
camp, swimming, recreation and related programa for the handicapped; they know
what they want, whether it be adapted physical education, therapeutic recreation,
or epeeist education. These two groups cannot be dealt with in the same wsy
if curricular approaches are to be individualized according to where a student
has been and where he is going. In relating this to the five questions posed
this morning, what are the essentials in professional preparation and training
in theae areas/ These essentials are basically the same for all individuals
who enter comparsb/e programs end with similar goals in terms of jobs, positions,
or placement. If one person enters this program with three or four years
experience and another enters with no experience, each starts with different
competencies and at different levels of fulfilling these essentials. Therefore,
programs must be sufficiently flexible to individualize according to different
experiences, competencies, knowledges, skills, and attitudes each student brings
with him.

We are now in final stages of a professional preparation project funded by
Bureau of Education for the Handicapped to develop guidelines for professional
preparation programs for personnel in physical education and recreation for the
handicapped. Several important concepts indicate direction these guidelines
are moving.

Preparation should be based on competencies, needed to rectors various tliek0
in specific positions in these programs. Competencies of an individual,
moving in the direction of being a recreation director or physical edusa-
tion specialist in a residential facility for mentally retarded will not
be exactly the same as for an individual moving into a secondary school
adapted physical education program. Since competencies are different --
recognizing that there will be some duplication and overlap - differences
should be reflected in preparation of and guidance given each student.
Ability to individualize according to goals and directions of each student
L0 a very important consideration.

Another important principle is to recognize no one way of obtaining requi-
site competencies. Colleges and universities need sufficient flexibility
to recognize alternative ways and means for students to gain compotenoies.
This also relates closely to comments made by the first speaker this morn-
ing. Functionally we are operating at the second Level; philosophically
we are trying to operate at the third level -- the two must be brought
closer together.
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Another area in which we are operating at level two yet trying to move
philosophically and operationally to level three involves attitudinal barriers;
negative attitudes are expectations are reflected by the term handicap itself!
Handicap as a term and concept is culturally imposed by society on groups of
individuals with any one of a variety of physical, motel, emotional or social
deficiencies, disabilities, or impairments. About twelve years ago, a congenital
quadra-amputee enrolled at the University of Texas where nobody was excused from
the two year physical education requirement. When this young man finally accepted
that physical education was not to be waived, be selected swimming as an activity.
This young mammas belligerent, withdrawn, wallowed in self pity, antisocial,
along with many other extremely negative characteristics. He and his instructor
were the only ones initially allowed in the pool; gradually this changed and a
second instructor was permitted in the pool, then another student, and soon
another, and later still another. Today this young man is a successful lawyer
in Austin; he is much involved in youth work and counsels individuals with con-
ditions such legs severe than his -- many of these are handicapped because they
let their conditions affect them negatively, emotionally, and socially. This
young man is and always will be i ired -- he does not have arms or legs.
Mobility, is the way an impairment fects an individual's ability to perform
certain tasks and participate in special activities. This congenital amputee
was severely handicapped when he entered the University of Texas. Today, he is
still impaired, disabled in certain activities -- not swimming but hardly
handicapped. A five minute film clip is availbble of him swimming and diving
to show what he can do and what he has accomplished.

If this is the way most impaired and disabled look upon themselves, isn't
it time society looks upon them in the same way? For too long we have operated
at the second Leval and culturally imposed, categorised, and labeled individuals
as handicapped because of blindness, brain damage, deafness, or mental retarda-
tion, or other physical, mental, or emotional condition. In fact, many of us are
undoubtedly more handicapped than individuals with impairments and disabilities.

A lot of debate and discussion focuses on categorical and noncategorical
approaches. Because an individual has an IQ of 52, we are prone to put him in
a pigeon hole indicating what he can and cannot do. Yet, in physical education
and recreation our primary concern is not with magic number; we are concerned
with an individual's physical ability, motor proficiency, and recreation OOten-
tiel. An IQ of 52 may not affect ability to participate in physical education
and recreation activities one bit; case after case shows this. Each person
must be considered as an individual in terms of physical ability, motor pro-
ficiency, and recreation potential to help eliminate these devastating hardened
categories.

One key question must be asked can this individual siLt, successfully,
and with satisfaction take part in a particular activity/ /f the answer is zu
for swimming, movement exploration, arts and crafts, drama, or any other activity,
I challenge the practice of placing that individual in a special program for
that activity. Emotional stability, social awareness, and effects of intellec-
tual deficiencies upon ability to participate safely, successfully and with
satisfaction must be considered along with physical ability, motor proficiency,
and recreation potential. Direction then will be more in terms of integrating
individuals with any handicapping conditions into muter physical education and
community recreation programs instead of indiscriminate and categorical separa-
tion in special programs.
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Realistically some individuals caunot safely, successfully, and with satis
faction take part in various physical education and recreation activities --
they need special help. Some of these individuals have the potential eventually
to participate safely, successfully, and with satisfaction, but today lack
experience, skills, confidence, self-discipline, social awareness, emotional
stability, or other characteristics. This group needs a halfway house type
physical education-recreation program to develop ability to cross over the bridge
back into the main stream of society. Others in this group require individual
attention, sheltered situations, additional motivation, opportunities for suc-
cess-- even small successes -- remedial programs, therapeutic activities over
long and extended periods of time.

Severely and seriously involved when motivated and given appropriate oppor-
tunities do accomplish their impossible dreams. For example, a young Vietnam
double-leg amputee completed the 1970 Boston Marathon on a wheel chair in a
little aver seven hours; this is just a shade over fifteen minutes per mile.
Be is now training to swig the English Channel. This past spring a young man
so severely involved with cerebral palsy that he cannot tie his shoes or tat
nest on his plate ran tn and von the Artesia (New Mexico) Marathon. IA also
ran in and completed the Boston Marathon. These are just two of coutlets ex-
amples of individuals AI:Ohne used sports, athletics, physical education and
recreation to re-enter the mainstreams of society.

Undoubtedly the most pressing need in each state is a systematic survey of
what is going on and what are problems, issues, concerns, and priorities. Re-
sources could be located, individuals identified, and exemplary programs dis-
covered -- this alone would improve programming many fold. Your state action
plans should provide opportunities, machinery, and framework to do many of
these things. Vision must be forward and direction promote progress as decisions
and recommandatioas relate to the future.

Non - graded or ungraded programs, teas teaching, modular and flexible
scheduling, open clessrooms, optional class attendance, free school weeks, rele-
vance of activities, core concepts, selective requiremeats, differential staf-
flag, and other contemporary educational practices must be evaluated and applied
in terms of their implications for adapted physical education and therapeutic
recreation programs. Dig under surface specifics and the obvious to get to
basic principles and purposes; much from other areas and disciplines Chet on
the surface appears irrelevant, inappropriate, and unrelated is appropriate,
significant, and applicable to our areas of concern.

Our first speaker considered himself a 'sunhat; many people are surprised
that I too consider myself a generaliat who makes specific application of
broad basic physical education and recreation principles to specific situations
in programming for impaired, diseblad and handicapped. In an era of over-
specialization, peuedosophistication, and too much mumbo - jumbo, credence suet
be given the importance of deeply imbedded, bedrock, comprehensive, sound
developmental physical education and recreation.
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PAP2 III

INSTITUTE DELIBERATIONS BY STATE TEAMS

Section A

Exploration and Identification of Issues

The materiels in Part /// represent the product of the interaction between

mmmbers of the state teams consisting of professionals from special education,i

physical education and recreation. ihe,satpre of the involvement process for the

participants consisted of an exploratory and identification phase which was fol-

lowed by a development session.

Section A of Part fif presents the materials developed by the state teams

during the exploration session. The charge to the state teams was to identify

the major concerns, issues and needs for their state relative to training pro-

gram es related to physical education and recreation for the handicapped and to

develop a list from the items identified in order of importance or priority.

The reports in this section are the results of the efforts of the state teams

to met this charge.

'Mbars of the state teams who participated in producing the materials in

Part III were:

Illinois
Mr. Jerry E. Kelley, Office of Recreation and Park Resources, University

of Illinois

Miss Glens Kilgore, Office of Public Instruction, State Departsent of
Education

Mr. Jon Putnam, REM Handicapped Children Section, State Department of
Education

DONEE
Mr. Rimmed G. Benson, Education and Activity Therapy, State Department

of Mental Health

Mr. Leo Dillon, Supervisor of Programs, State Department of Public
instruction

Dr. Robert raw, Nhalth Service Department, State Board of Health
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Iowa
Dr. Louis Alley, Department of Wealth

of Iowa

Mr. Jerry Caster, Division of Special
Public Instruction

and Physical Education, University

Education, State Department of

Mr. Donald Lindley, Department of Recreation, University of Iowa

MiciULLn
Dr. David Puller, Department of Health and Physical Education, Michigan

State University

Mr. Thomas A. Macksood, ?lint School Board, Flint Michigan

Minnesota
Dr. Donald Buchanan, Department of Recreation, lisekato State College

Mr. Lawrence Erie, Smith, Physical Education and Safety, State Department
of Education

Mr. Dennis J. LaRoque, Special Education, Deluth, Minnesota

Missouri
Dr. Frank Colin., Superintendent of Schools, Board of Education

Mr. Donald M. Coop, Director of Special Education, State Department of
Education

Dr. Robert M. Taylor, Health, Physical Education and Safety, State
Department of Education

North Dakota
Mrs. Gladys Johansen, Fargo Park District Board, Fargo, North Dakota

Dr. Roger D. Kerns, Department of Public Instruction, North Dakota
State University

Mr. Russell Pittaley, Director of Special Education, Richland County
Schools

Dr. Walter P. Riming, School of Miiith, Physical Education and Recreation,
The Ohio State University

Mr. Robert Rolland, Education Consultant, State Department of Education

Mr. Nimes Schiumoller, Education Consultant for Visually Handicapped
and Crippled, State Division of Special Education

South Dakota
Mt. Craig Beach, Special Education Consultant, Division of Pupil

Personnel Service('

Mr. Larry King, Acting Coordinator, Health, Physical Education and
Recreation
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Dr. Donald McCullough, Department of Physical Education and Recreation,
University of South Dakota

Hteconsin
Hr. Earl CamObell, Director of Handicapped Programa, Mtivaukee Public

Schools

Mr. ?atria L. Pflieger, Division of Handicapped Children, Department
of Public Instruction

)I Donald Voss, Physical Education Director, Ws Worth County Special
School
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NEEDS, CONCERNS JD /OR ISSUES IN PHYSICAL EDUCATION AND RECREATION IN

ILLINOIS Hr. Jon Putnam
Kiss Glens Kilgore
Er. Jerry Kelley

1. What competencies are required for working and handicapped children.

2. Communication between institution, agencies, disciplines . . . at the local
and state /mi.

3. Shortage of services for the handicapped to communities . . . activity
programs.

4. Who is realty concerned about the handicapped?

5. Lack of manpower at all levels, especially trainers.

6. Guideline for program integration.

7. Need for educating the public se to the training needs, facilities, etc.
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muse ConcERNS AHD/OE ISSUES IA Erin= EDUCATION AND INICSEMOSI IN

=AMA Mr. Leo Dillon
Dr. lobert lobo
Mr. leymond Season

1. *Able to identify major concerns until we have better idea of what exists.

2. focusing on professional preparation-question as to whether collapse and uni-
versities direction toward preparation for all physical education and recrea-
tion minors offer some exposure to handicapped or is only the "specialist"
exposed? Used for survey as to what is available and what is actually
happening.

Some information may be contained In available aurvsye such as that One cm-
plated by Use Geddes. This survey also coataias statements of problems
identified by several agencies, schools and departments of states.

Information also available in conference preceding. of conference held at
Indiana State University a year ago.

3. Question as to what is philosophy of University and College personnel toward
getting the job done. Is there a true commitment to follow through?

4. To survey not only larger state supported universities llgt also Jr. Colleges,
private colleges and universities, universities extensieservices, etc.

3. Nov much time and effort should professional associstioos, ova as CDC,
AMER, 'PRA, etc., devote to the area of handicapped. Concerned profession-
als often end up talking to themselves. General sympathy of other profes-
sionals must be followed by cousittment of those who have knowledge and
experience.

6. Is there a firsicommittment of state level leadership to force cross fer-
tilisation of ideas and experience. Could such leadership bs better provided
through private agency such as state ARC?

7. More immediate problem concerns in-service training for those professional
and non-professional currently ea-the-job. Large and small school system
have their unique strengths and weaknesses. One idea suggests that the
state could provide training and resource material to specialists in physical
education and recreation in the larger systems While their efforts should be
directed toward selected special education teachers in the smaller systems.
The special education teachers would then work with the local physical edu-
cation teacher.

8. Classification of kids too often determined by administrative needs is
opposed to needs of kids.

9. Concern for categorical legislation-existing and proposed-how is legislation
refining and emphasising definitions of disabilities-is this good or bad?
Recognition of both aspects and methods of minor mostly& elegance.
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NEEDS, OAS AND/OR ISSUES IN PIITSICAL EDUCATION AND RECUATION Iii

IOWA Hr. Jerry Caster
Dr. Louis Alley
Ns. Donald Lindley

Comm nits

1. Lack of comprehensive programs (physical education and recreation) in schools
and communities.

2. Administratore attitudes

3. Public information on physical education and recreation

State

1. Lack of state director of health, physical education and recreation.

2. Lack of leadership in the state agency responsible for recreation.

3. Lack of communication among all species involved in special education,
physical education and recreation.

Training Institutions

1. A need for planned and directed pre service experience with handicapped.
(physical education, special education and recreation)

2. A lack of awareness on part of special educators of the potential of physical
education and recreation.
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NEEDS, CONCERNS AND/OR ISSUES IN PHYSICAL amicattm AND isCREATION IH

MICHIGAN Hr. David Fuller
hr. Thomas Necksood

A. Development of Teacher Training Programs (courses leading to a teaching minor
in adapted physical education)

1. Interdepartmental cooperation (special education, physical education and
recreation)

2. Interuniversity cooperation

3. University-community cooperation (provide teacher precticustexperiencea
in local special education programs)

S. Guidelines for developing community resources to facilitate use of recrea-
tional areas and facilities by handicapped individuals.

1. Adaptation of existing facilities (handrails, ramps, special equipment)
2. Modification (planning states of nem areas)
3. Special arrangements (rates, etc.) for handicapped in local facilities.
4. Community involvement in the development of State Recreation parks

(similar to Georgia's "Will-A-Way")

C. Procedures for'writing, printing, and disseminating curriculum materials
(program guides, etc.) to teachers of adapted physical education and
recreation

1. Tools for evaluating individual progress in physical development, social-
emotional development, and motorrecreational abilities (skills and
knowledge)

2. Inservice workshops (physical education; outdoor education) conducted by
specialists (adapted physical education) active in the field:

3. Create a position (state consultant adapted physical education) which
includes the responsibility of locating and publicising exemplary
adapted physical education end recreation programs within the state.

D. Preschool Programs (movement education, ages 2-4 years, high incidence
EMi areas)
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mos, commas, AND /08 ISSUES Ili PNTSICAL !amino', AND RECREATION

U
MINNESOTA Mr. Dennis J. Le Roque

Mr. Lawrence Erie
Dr. Donald Buchanan

1. General apathy for providing programs for the exceptional persons.

2. Lack of implementing existing state guidelines and the intent of the law.

3. Lack of pre service training at the college and university level.

4. More in- service training for elementary and secondary teachers and edminis
tratOrS.

5. Greater emphasis in training of teachers and program development at the elm-
mentsry level.

6. Lack of interdisciplinary approach towards working with exceptional children.

7. Lack of communication between physical education, special education, and
recreation personnel. State and local levels.

S. Leek of understanding and responsibility On the part of the medical profession
regarding the importance of physical education and recreation.

9. Lack of time and scheduling for adapted physical education (halfway house).

10. Inadequate facilities, equipment, and supplies to implement adopted physical
education and recreation programs.
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NEEDS, CONCERNS, AND/OR ISSUES IN PHYSICAL EDUCATION AND RECREATION IN

MISSOURI
Mr. Donald M. Cox
Dr. Robert Taylor
Dr. Frank Coley

I. State -ride steering organisation

2. Finance

3. Surrey and analyze current operation

4. Determine needs on a priority basis

5. Proper implementation procedures

6. Continuing evaluation
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1=3, CONCERNS AND/OR ISSUES IN PITSICAL EDUCATION AM RECREATION IN

1131118 DAKOTA Hr. Richard ?Insley
Dr. Roger Urns
Mrs. Gladys Johansen

1. Personnel and facilities in the area are not listed

2. State colleges are not providing trotting in adopted physical education or
recreation

3. Attitudes of physical education, epeeist education and recreation people
toward each other and the handicapped

4. Lack of funds for elementary physical education

5. Leek of facilities

6. Leek of qualified personnel in rural areas

7. Facilities available are not being utilised

8. Leadership is not available on the state level

9. Guides for teachers are not available
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/IUDS, CONCERNS AND/OR ISSUES IN PRYSICAL EDUCATION AND RECREATION IIf

ONTO Mr. James Schimmoller
Mr. Robert Holland
Dr. Walter Using

ljap.1111

I. Lack of quality in service models and programs to better prepare personnel to
work with handicapped:

a, Institutions- Resident School

b TWDay class program

c. Public School
1. Handicapped
2. Regular Education, physical education personnel

d. Community Recreation

2. Pre-school handicapped- -early childhood

3. Lack of Finances

4. *'certification for physical education teachers of the handicapped

S. Apathetic public to the benefit' of quality physical education and recreation
programs.

6. Specie/ Educators be required to have animus of one physical education
course.

7. Priority of physical education personnel in respect to programming for
Special 14Wation evident., considering other special education midi.
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MUDS CONCERNS AND/OR /SANS IV PHYSICAL EDDCATIVI AND RICRIATION IN

SO= DAKOTA
Mr. Craig leach
Mr. Larry Zing
Dr. Donald McCullough

A. Concerns:

1. Involvement of policy makers and odministrators

2. Role of educational. Television

3. Specialised contributions within total framework

4. Public educations and opinions

4. Professional accreditation standings

D. Needs:

I. Io-sexvice, coordinated training

2. Programs in rural areas

3. Sponsorship of various program segments

4. State-wide survey of current operations

S. Services of all related organisations and individuals

6. Analysis of student needs, as individuals

7. formation of state-wide guidelines organisations

S. Professional coordinators

9. In-state, regionals or area organisations

10. financing on all fronts

C, Possible Issues:

1. Pries responsibilities for programa control--possible solution:
Integrated responsibility,
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NEEDS, CONCERNS AND/OR ISE= IN PHYSICAL EDUCATION AM RICRIATION to

VISO3ISIN I. Patrick Pflieger
Mr. Donald pos.
Mr. Earl Campbell

&Utmost of Problem

Lack of awareness of seeds of the handicapped child. Sam as for any chaffs. ,

difference is the approach, methods, adaptation, sodification (nose of the sem).

coblectives

To educate, train more recreation personnel to realise they should be sewing

teals of bandicappsd. PlesibilitY--esconrage suburban arena to cooperate.

Iliseserap parental involvement.

ISeseurces

latoosies service VPIA-exceptional edemas', department )W. WIN/ratty of
Wisconsin Madison, State Departstat of Instruction, Duress of Outdoor Recreation,

Departsemt of Interior.

juggitjainejm
1. Improvement of recreation programs for handicapped children.

Rationale:

All children can learn solely through their perceptual ssoses-aight, smell,

taste, touch, heariegactivity programs can assist is gross motor end fine motor

development. Recreatios can provide increases stimuli and uotivatioo.

Activities and Maeda -sass as for any child. Thee. arc

1. Motivation to achieve
2. Social awareness
3. 'Physical welfare
4. Raviroomeatal experiences
S. Oral experiences
6. licemSchoolRelstives

Our objectives for kids is fun sad to improve the competencies of:

1. Mobility
2. Manual denterity
3. Self Image (achieve)
4. Message (staff and other)
S. Parentchild relationships, parental involvement.

Encourage Mrs communities to program for handicapped children. To cooperate

with other communities to start prestos.. &stoogese parents to pressure for
legislation.
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The end product of such activities is to achieve stated objectives. The
result mould be tba gams as educatioa to have alt children lead a sore produc-
tive life.

WPPA enceptional education department
University of Wisconsin, Madison
State and Visited States' Departments of Instruction
Natural resources

Title I, if recreation department cam be associated with school board or
agency receiving Title I funds any be other sources. I as aware of bureau of
Outdoor Recreation, or Departnaut of Interior.
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PART III

INSTITUTE DELIBERATIONS BY STATE TEAMS

Section B

State Team Action Plans

The materials in Section B of Part III represent the product of the inter-

action within the atste teams to structure a plan of action that would assist in

developing or extending the professional preparation services needed within their

state. Each state team selected the need or problem which they judged to be

crucial in stimulating on awareness for and development of programs of physical

education and recrestion for the handicapped.

To assist the teams in developing State Action Plans with similar formats,

each were encouraged to utilize an Action Plan model consisting of a statement

of the problem, objectives, scope of plan, resources and concluding statement.

The results of each state team's input to the development of the State Action

Plan is presented in the following pages.

The State Action Plans presented in this section serve the purpose of pro-

viding programs to stimulate and develop professional training services needed

for physical education and recreation programs for the handicapped. Each State

Plan is designed to make a specific thrust and is not intended to be all encom-

passing. Esch represents a beginning to affect change within the specific state

as well as a committment by those involved in developing the model to assist in

their eventual implementation.

In presenting the various State Action Plans in this report, it is hoped

that those indivIduallinvolved in this area from other states will utilize the

models as a future resource in their efforts to extend training opportunities

and develop programs in physical education and recreation for the handicapped.
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ACTION PLAN FOR PHYSICAL EDUCTION RUMMY
FOR 196 MITA= MADDED AND PHYSICALLY HANDICAPPED IN

ILLINOIS Mr. Jon Putnam
Miss Glens Kilgore
Hr. Jerry Kelley

Statement of Problem

The basic problem as we see it in Illinois is a lack of awareness and ade-
quate communications within and between agencies, institutions and organisations
working with the handicapped child. This would include:

A. Knowledge of existing programs, services, conferences and workshops that
are available to our personnel in the state.

S. Administrative and supervisory awareness of contributions from other
disciplines, is., physical education and recreation.

C. Inadequate distribution of literature and information.

D. Cross4iscipline training opportunities.

I. No atate-level personnel to coordinate programs and services for handi-
capped children.

9blective,

Develop a state -wide action plan to facilitate improved communications and
coordination of services.

ScoPt_of Plan

1. Establish a coordinating committee node up of state level leaders in
special education, physical education, and recreation and other disci-
plines working with the handicapped.

2. Include appropriate informal's% in existing publications regarding the
goals and objectives of this state-level committee.

3. Seek feeds to spowor stet: level workshop concerned with coordination
of efforts and/or develop new programs in existing trebling MOOtiefp.

es

Representatives to be included in state coordinating committee:

1. LAMER 7. DVEit (Handicapped Division)
2. 111$ S. Gress-roots participants
3. WIC 9. OMR
4. LASE
5. IPPS .

6. Professional Education (Ps, SE, EEC)

47



concluding Statement

It is our suggestion that a small group of persons get together to identify
and select the representatives to participate in state coordinating committee.
It should include: Leonard A. Hopkins MK), John Putnam and Bob Carpenter
(Handicapped Section, OSPI), Jerry galley (ORPR, University of Illinois), Stan
Labonowich Robert Sepesey (Board of VOc. Id. and Rehab. Special Programs
Unit), Clem Kilgore (OSPI), Dan Kennedy (University of Illinois), Ellen Kelley
(Illinois State University, Uproot), and Tom wood (Southern Illinois University)0

Meeting to be held in Champaign and to be hosted and coordinated by Dan
Kennedy.

4$



ACTION PLAN FOR PHYSICAL EDOCAVAN AND RECREATION
FOR THE METALL, RETARDED AND PHYSICALLY HANDICAPPED IN

INDIANA Mr. Leo Dillon
Dr. Robert TOW
Mr. Raymond Denson

Statement of Problem

The problem results from number of actions of omission and commission on
the part of state leadership; therefore, the basic problem is the absence of an
intelligent and sincere committment by state leadership to a program utilising
the resources of special education, physical education and recreation for the
benefit of children who deviate free the normal.

1. Secure conmittment from state leadership to implemeat as interaction of
special education, physical education sad recreation 'kills to improve
programs for the disabled child.

2. The establishment of a mecbsaism by which the voluntary and official
agencies at the local and state level can, on a coatinuing basis, keep
Wormed on agency and department activities and plea joint strategies
in program development.

3. Review and evaluation of existing state legislation.

4. Develop a plan for identifying and assessing existieg programs for handi-
capped children, state and local level.

S. Develop a plea for identifying and assessing present proems of pro-
fessional preparation in colleges and universities for:

a. Special education teachers is physical education and recreation at
the undergraduate, mestere and doctoral level.

b. Physical education teachers sad recreation leaders in child growth
and developmentspecial OucationT

In-service Education

Develop a plan to reach the /ergo end. smell schools.

Large School SystemOperational factors:
Special Education Teacher
Interest is 401
TAMS to give program
flexible schedule

State leadlershiprovide training experiences for recreation and physical
*decease specialist. Materials, Knouledge, Resource's, Phylosophy, Motivation..

Recreatlea and physical education specialist provide, on a regional basis,
trebling of special education teachersactivities, knowledge, material, rocourcel
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Smell School Operational Factors:

Physical education and recreation specialist
Small classes
Flexible program or no program
Facilities

State leadership provide information and understanding of physical education
and recreation to special education teachers on a regional basis:

a. resources in physical education and recreation
b. materials
c. philosophy of physical education and recreation

Selected epeeist education teachers provide training for physical education
and recreation personnel:

a. special education philosophy
b. Knowledge about handicapped
c. resources in special education

**sources,

Precedent established in 1970 of agency cooperation and funding of resources
having instruction in physical education for special education, physical education
end recreation personnel at Indiana State Untversity.

Special olympics at Indiana State University (precedent)
Study of the status of professional education, does by Mrs. Geddes, ISU 1970.
Select personnel from colleges and universities, Deportment of Public

Instruction, Department of Mints' Health, voluntary agencies and pro..
fessional or local individuals with special skills and interest.

Funds available through apical education Division of Public Instruction
Department of Mental Health, Stet. Board of Health, (federal, state, private)

Nature of Funds:

Specifically for the retarded, Department of Public Instruction
Developmental disability Act. -Department of Mental Wealth
3142 (Black Ovando Maternal and Child funds (certain perdent) through Board

of Health.
Project Grant funds (federal) to colleges and universities, State appropria-

tions
Private funds, voluntary agencies.

COncludina_Statement

After having said this, we are concerned, and impressed by Dr. Friskier's
stress on the personalisation of education and expressions here which support
the concept which reminds us of the years and years that education has verbalised
on the subject of all education tailored to the individuals needs.
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therefore, the longer range goal should be improvement of the total educa-
tional program with emphasis on individualisation of the learning process re-
sulting in the ideal program for ell children rather than categories of children.
This would necessitate the development of improved evaluation instruments and
techniques that more nearly assure that children, no ill be assigned to activities
sod learning experiences that contributes most to their growth and development.
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ACTION PLAN FOR PRTSICAL EDUCATION AND RICSIATION
TOR MI =TALLY RETAIDED AND PSTSICALLY UNMAPPED IN

IOU Mr. Jerry Caster
Dr. Louis Alley
Mr. Donald Lindley

listent of ProbLet

Three main needs exist that can be addressed at this time. These aces

1. the need for interdisciplinary communication
2. the need for assessment of current physical education and recreation

activities
3. the seed for public infatuation

The purpose of the Action Plea is to establish a foundation for continued
progress in physical education and recreation for the handicapped which would
Letegrate wasting resources.

9blectime

Action Program for the Ind for Interdisciplinary Communication

Dy December 1, an exploratory emoting will be held to identify Iowa concerns
and seeds in physical education and recreation for the mentaly retarded and the
handicapped. The meeting will LWOWe at least the following agencies: Univer-
sity of Iowa, IARC, DPI, (SR, and OUR), DSS (Covenor Committee on Deployment for
the Handicapped), Conservation Commission, IPPA, IMPEL A report of the meeting
and decision regarding future antes will be sent to each member in attendance.

Dy September, 1972, a mastic, will be held to evaluate the results of survey.
end to detersive action projects. Represented will be at least the following
agonies: University of Iowa, 'ARC, (SR, and DVR), DSS, Conservation Commission,
Ind. =PM and Coveumse Committee on Employment for the Mendicapped. A report
of the mantes and decision regarding future settee will be sent to each member
in attendance.

Action Pregame for the Need of Assessment

Dy June, 1972, a survey will be completed to determine the mods of physical
education instructors working in programs for the mentally retarded. The survey
will be conducted by Dr. Louis Alley with results distributed to appropriate
species.

Sy Jun, 1972, a survey will be coupleted to detailed the made of recreation
regarding services to the mentally retarded and physically handicapped. The sur-
vey will be completed by Dr. Donald ?Aunty.

Dy February, 1972, aa ameaent of the needs of individuals providing snow
recreation/naming expertense will be completed by Mr. Jerry Caster. Results
of the assessment will be used to detonate, used for in-service tratelng.of
individuals providing direct services.
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Action Program for the Need for Public Information (Professionals)

Dy June, 1972, articles pertaining to physical education and recreation for
the handicapped will be submitted to the Iowa Association of Health, Physical
Education and Recreation newsletter by Dr. Louis Alley.

By June, 1972, one or more articles will be submitted to the IPRA newsletter
regarding recreation for the handicapped by Dr. Don Lindley.

By June, 1972, three newsletters to teachers of the retarded and three news-
letters to supervisors of mentally retarded programs will contain information on
physical education and recreation for the handicapped. To be done by Kr. Jerry
Coster.

Sy June, 1972, one article on physical education will be submitted to
(IARC Publication) by Ur. Jerry Caster.

Sews of Plan

The scope of the plan includes the time frame from September 1971 through
August 1972. There has been previous activity in physical education and recces-
tion for the handicapped in Iowa and the plan will emphasise decision making on
existing needs and alternatives for sleeting those needs.

Resources,

The plan will use existing resources with attention given to the allocation
of future resources.

Concluding Statement

Accordingly, this action plan is a preliminary outline to be used for the
development of a more complete plan devoted to meeting the physical education
and recreation needs of the handicapped.

Involvement of all appropriate individuals/agencies in decision making and
priority netting Is ded essential if the physical education and recreation
needs of the handicapped are to be met.
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ACTION PLAN FOR PHYSICAL EDUCATION AND REALEATION
POI m IHMALLY RIMMED AND PHYSICALLY RANDICAPPED III

MICHIGAN Mr. Thomas Macksood
Dr. David Fuller

priority leviemi

Teacher Training Programs, undergraduate and master degree levels.

piectirme

1. To establish college programs to provide teaching certification in physi-
cal education for the handicapped, and/or therapeutic recreation.

2. To promote in- service workshops which provide for the professional Stout's
of teachers (practitioners and prospective teachers of the handicapped).

3. To establish en information center which could provide resource materials
related to programs in physical education and recreation for the handi-
capped.

'cope of Plan

1. a. Contact physical education, recreation, and special education depart-
sante of Michigan colleges and universities. Survey shat is presently
being offered (courses in Adapted Physical Education, etc.)

b. Nest with selected representatives:
Nigher Educetion-departmenta of physical education, recreation,
and special education.
State Departmentspecial education, physical education
Professional organisations (Michigan) AMR, 'MARC, ace.

c. Review in such a seating the following;

Identify present offerings in teacher preparation
Examine available guidelines (present AMER project on professional

preparation, for teachers of the handicapped. etc.
Suitable content (courses and requirements for certification)
Detersive available funds for developing recommended programs
Explore possible inter - university cooperation in program offerings.
Identify resource people (present teachers, ete.)within the state

d. Define !mediate objectives and select a committee to p:roue seams
of implementing them. (To include suggestions relative to the
following)

2. Plan workshop opportunities through:

State Departnaut consultants (physical education, special educatios)
Regional District representatives (interstate cooperative effort)
Available state and federal funding.
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3. Develop an inforsetion.centers

Possibly to operate in conjunction with ERIC-NIchigan State University
To collect and disseminate state and out-of-state information
To serve as s resource for teachers or anyone interested is physical

education and recreation for the handicapped.
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ACTION PLAN FOR MITS/CAL EDUCA17.011 AND RECREATION
POE THE MENTALLY RETARDED AND firTSICALLT IANDICAPPED IN

Mr. Dennis 3. LaRoque
Mr. Lawrence Erie
Dr. Donald Duchesses

Ststemaat of ism

Thera exists st present in Minnesota some programs for the handicapped that
are offerei by special education, physical education and recreation personnel.
Bowyer, these programs are not coordinated and developed to their full potential.

Therefore, there is a dire seed to develop en action piss to Implement, coos-
Asste and develop to the fullest potential existing progress, guidelines, and tEe
laws soy existing that would provide:

I. developmental physical *ducatioa,
2. adeptlye physical education,
3. recreation.

Oblectives

I. To draw together those state and local organisations and/or agencies who
have potential input into the development of a cceprehensive and viable
program for handicapped persons.

2. To develop inservice programs for physical education, special education,
recreation personnel, and school administrators.

3. To work with institutions of higher education in upgrading pre-service
training of potential physical education, special education, and recrea
tion personnel.

4. To provide more effective consultant services for school and municipal
programs.

S. To identify competencies needed for physical education, special education,
and recreation personnel to work with handicapped persons.

6. to identify good progress now in existence in the state to serve u model.

7. To diseminate informant through various media to better inform the pub-
lic as to the need for better progress.

Scoof Plan

Organise a state steering committee of an interdisciplinary nature to delin-
eate steps for implementation of the state action plan.

pesources,

I. Resource Personnel t
s. Special Education Consultants
b. Physical Education Consultants
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e. Recreation Consultants
d. Physical Therapists
e. Occupational Therapists
f. Service Organizations
g. State Professional Organisations
b. Medical Doctors
i. Nurses (community health, end public school)
3. Guidance Counseling
k. Psychiatrists and Psychologists

2. Financial Resources:

a. Special Education in-service funds
b. Federal and State Recreation foods
c. 'mete Foundations
d. Federal Title Programs
me. Local tem funds
f. United Fund
g. Permit Organizations

United Cerebral Palsy
Association for Retsrded Children
Minnesota Society for Crippled Children
Other associated organisations who foster and promote programs for
the handicapped.

3. Materials

a. RCA, Anna, Journal of School Mulch, Amities's Medical Journal,
Journal of the Exceptional Child, Journal of AAMD

Concludina _Statement

In view of the foregoing, the Minnesota team represented at this Institute
will assume responsibility for initiating the organization of a Stets Steering
Committee that will implement the Minnesota State Action Plan..
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tW11011 PLAN FOR PHYSICAL EDUCATION AND RECREATION
FOR THE MENTALLY WARM AND PHYSICALLY HANDICAPPED IN

MISSOURI Mr. Donald M. Cox
Dr. Robert Taylor
Dr. Frank Colaw

yroaram Coal

Provide comprehensive and adapted physical education and recreational pro-
grams for all handicapped students.

Statement of Problem

Bow best to collect data concerning the needs of the bandicapped'in physical
education and recreation from the State of Missouri.

Ofectives

To decide where we are, where we are going, how we plan to get there, and
bow to evaluate the outcome of the directions taken.

cpDIan

1. Organisation of the disciplines available within the state and local
area. (higher education, State Department, Legislature, etc.)

2. Involve all supporting agencies such as Mental Health, Cerebral Palsy,
!tarty Childhood Division, etc., in planning and implementing the plan.

Sesourees

We shall use all the resources that are available to the state. Universities,

Mental Health Centers* Medical Schools, ERIC, AAMPER, National Institute of Man-
tel Health.

Concludina Statement

In order to bring about the program goals of providing comprehensive and

adapted physical education and recreational programs for all handicapped students
in Missouri, we must bring together all people and sources interested in human
beings. We feel that this is a start in the right direction.
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ACTION PLAN FOR PHYSICAL EDUCATION AND RECREATION
FOR THE MENTALLY RETARDED AND PHYSICALLY HANDICAPPED III

NORTH DAKOTA Mr. Richard Pitts ley
Dr. Roger Kerns
Mrs. Gladys Johansen

Statement of Problem

There exists a need in the state toasts significant thrust in public infor-
mation, professional preparation, leadership training and interdiseiWnary
cooperation.

Oaltstki

In attempting to initiate planning in making the necessary thrusts, a
steering committee will be established to plan an instieute that will stimulate
action plans within the state, Suggested make-up of the steering committee would
be Miss Janet Smite, Dr. Ann Carlson, Mr. Jim Trowsgord, Mr. ~:chard Pitts ley,
Dr. Roger Kerns, and Mrs. Gladys Johansen.

Scope of Plan,

The steering comilttee would plan to meet at a dinner meeting some tie*
during the third or fourth week of October. Agenda items at this meeting would
be:

1. Plans to mail results of regional conference

2. Press release on program information

3. Review our needsadditional feed back

4. identify who needs to do what and when

5. Develop state plan for leadership training

6. Establish e state action committee
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ACTION PLAN FOR PHYSICAL EDUCATION AND RECREATION
FOR THE MENTALLY RETARDED AND litTSICALLY HANDICAMD IN

0110 Hr. ISMS schimmoller
W. Robert Rolland
Dr. halter Gering

In-service Education for Special Education and Physical Education Personnel
Emphasising Adapted Physical Education at the Etementery Level.

Statement of Probtem

Many special education teachers have limited knowledge and skills in teachphysical

education and recreation activities.

attain
To designed conduct an effective in-service education model.

Scope of Plan

Select a metropolitan area in which to conduct an im-service education pro-
gram for special education teachers and physical education and recreation person-
mel, Additional participants may be invited from the Title VI regional area.

Th« end products would be:

a. a beter prepared teacher
b. a more informed school administrator
c. a higher quality of physical education and recreation program

Essources,

Projected cost will be covered by registration fees including possible
credit from a cooperating college or university.

Soacludina Statement

Final planning and arrangements will be conducted end/or coordinated with

local schools, regional Title VI, State Department of dducationo and cooperating

colleges or universities.

If this plan is well received, it could serve as a model to be used is any
of the 17 spatial 'ideation (Title VI) regions throughout the state.
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ACTION PUN FOR PSICAL EDUCATION AND RECREATION
FOR TIM META= RETARDED AND POTSICALLT REEDICAPPED IM

SOWN DAKOTA
Ns. Craig Beach
Mr. Larry King
Dr. Donald McCullough

ptatement of problem

No active task force or group of people responsible for this area of concern
esisn'in the state. Exceptional children of South Dakota are not receiving an
*Val opportunity to participate in physical education and recreation. Services
need to he initiated.

Objectives

1. Educate the public regsrding adaptive physical education progress now
is operation is the state of South Dakota. Thereby increasing the aware-
mess of the public of What adaptive physical education is trying to
accomplish.

2. Develop workihope in adopted physical education and encourage colleges
and universities to offer courses in this Sr... Seek assistance from
Joseph P. Kennedy Poundatloe and other possible resources.

3. Develop or adopt a guide designed to sestet physical educators in organ-
ising a program of adapted physical education.

Scope of PLaa

Each individual within state that would benefit from this type of program
initially youth, eventually adult.

Resources,

PAW" -*Civic Professional stoups
IndividualCemmenity and Professional leaders
Mosey -- Federal, state, local feeds, private and civic donations
Meterialsutiiisation of existing natural rooftrees

CoeclediasStetessat

A cospreheasive organisational thrust is necessary. We feel this can be
dose by veifytag key people across the satire state sad alerting them to the
Importance of such an endeavor.
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ACTION MAN Vol PlifSICAL COMMON AND RECREATION
701 TIE )INTALLY =AIDED MID PI IMMIX lAIDICAPEED IN

WISCONSIN Nr. Petrick 'Moser
Me. Donald Voss
Kr. Earl Campbell

I. Practices experience with hendicapped for physical education and recreation
umdergradvates,

lutenist of Probles

For the pest few years, Viscosoin State University, latitewater bee conducted
a prograa whereby undergraduate students is special edecat Loa, as a requirsmaat
of complettos Of gestate course., hove a specified umber of hours working with
the handicapped.

1. *Worth County Special School (llbboru) ENRTNR
2. Bethesda *Althea% Itomaiatertowa Reeideatial lime for Mentally Lorded
3. St. Collette. SchoolJefferson leeideatial for for lectelly Retarded
4. Ceetrel and Southern %dogsleds Celestes and Training Schools at Neilsen

and Vales Crow*, respectively.
S. Mamie Stet* University, Oshkosh has similar program at sophomore

level for epeeist education umfergradustoo. Wiemebaso State loopiest for
mdatelly ill and eaotioeally disturbed and Wieeebago Cerebral Palsy Seater
Goiter for emItiplaheedicapped children ere two of the practices sites.

The prebtem is that to our haowledges ealy special educatioa graduate etudeate
have been ievolvoli in this program. Recreatios eajor is offered at the Vaivereity
of litsconeLas Mediae.. Phyeicel education eajore are offered et the University
of Wisconsin, liaison Wisconsin State University, LaCrosse. Most other state
Universities offer physical edscatioasinore.

Our premise holds that those usdorgreduate deadests is physical Oscan.n and
recreation should at least be exposed to the various exceptioestities, since easy
will work with exceptional children upea,gradeatioe. This could be accomplished
ehromgh a required medergraduate introductory course dealing with various amp
tioaelities end /or practices *sportsmen with exceptional children in a 'school
footage (either residential, institutional or public school). Another solution
to the problem would be to encourage senior students to practice teach or Lame
with exceptional children.

9blectives

1. Establish and mimesis ccammeicaeioa with teschertrainies institutions
which offer eajora and/or Moors in physical oduceelon and recreation.

2. Enlist the dada Moccasin Association for lialth, 'tipsiest Education
and lacreatios to aid is establishing elleIlldelltielkwitb physical edu-
cetera presently Waldo' to identify possible training sites.

3. Creates state -olds avarsosos of the used for comprehdailiVe programs of
physical education and recreation for the **content child.
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4. Dopler(' possibility of teacher cranial; institutions initiating= intro-
ductory course on the exceptioaal child for undergraduate eradiate is
Physical education and recreation.

5. Provide institutiose of higher learning Frith a list of available practices
sites (public school clams, residential, institutional) with the hope
that they vill offer their undergraduate modems as opportunity for
practices =yearns with exceptional children.

s. Oadergraduste practices (volunteer or revolved)
b. Practice teaching - internship

lemstalan
1. Initial contact by letter, including questionnaire type survey, ',bleb vill

explain eta= plate
2. Pollees -up telephone contact.
S. Contact vita mega
4. Organising sounding board session.
5. Organising committee to implememc =ample&

a. apical Education Directorate te.allow undergraduates to have prima -
cm experience with =caramel children, prier to senior year.

b. Physics' lidecaties Departments to all= undergraduates to take either
required course on exceptiral children or elective.

c. Senior year Modest teaching with exceptional as veil soma'.

WAEL211

1. State DPI Division for Ilandicapped Children- -stets supervisor physical.
*decease end recreation.

2. Wisconsin State Ualversity Physical Education Departments aid Special
Education.

3. University of iliscomeiwftdisee dllleaukse physical education sad
spatial education.

4. !necrosis Association for Wealth, Physicel Education and 'acrostic's.

5. Vends: e. Title WI-II; b. Educational professional development act MI;
c.. N -164 now for in-service teacher training.

Concludina Statement

It is our Latest to ispleest a .tats -vide pleemhareby physical education
undergraduates receive a course introducing them to the various exceptionalities
mod receive practices experience before the senior year aed practice teaching is
exceparal children.
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licASOR ISSUES AND CONCERNS

PHYSICAL EDUCATION, IECREATION AM SPECIAL =camp

The identification of the major issues and concerns confronts,' physical

education, recreation and special education 1044 achieved by means of the Adelpbi

Survey process. Essentially the process involved the identification of one W-

eary issue or concern, by each of the conferees relative to their discipline. A

list of issues/conceres for physical education, recreation and special education

vas developed from the initial responses and then resubmitted to the participants

with the instruction to rank order the Issues/Comerss fresco, to ten.

Ibvsicel Education - Recreation

The results of the rank order for the responses heaths physical education

end recreative representatives indicate their most pressing COOC4011,44 the need

to develop a state plea to coordinate the training needs. lbe desire for improved

interdisciplinary cooperation between special education, physical educatioe and

recreation appeared as the second most frequently ranked concern, *Ile the prob-

lem of indifference by the public for the physical education end recreation needs

of the handicapped ranked third in importance.

The rank order of the ten most pressing concerns/issues in physical education

end recreative as identified by the representatives from the two disciplines at

the Institute wae:

1. Develop a state plea

2. Improve interdisciplinary cooperation between Special Education, Physical
Education and Recreation

3. Lack of public concern about Physical Education and Recrestioaceeds of
the handicapped

4. Practical experience for undergraduates

5. Curriculum devolopient which is not "traditional in design"

6. More trained personnel needed
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Better preparation of school administrators

8. Retrieval. storage and dissemination of informstion in Physical Education
and Recreation for the Handicapped

9. More effective utilisation of existing funding resources

10. Hare emphasis on evaluation of training programs

'Dacia/ Education

The responses of the conferees from special education indicated *!under

cameras amass the higher items as the physical education recreation group.

The foremost concern ranked by the special education vas the need far improved

interdisciplinary cooperation. The second ranked item vas the need to make prac-

tical@ experiences more productive while the third issue vas the lack of public

concern for the physical education and recreation needs of the handicapped.

The rank order of the ten most pressing concerns/issues in special education

as identified by the representatives from the special education at the Institute

vast

1. Improve interdisciplinary cooperation between special education, physical
education and recreation

2. Nov to maks practicum experience more productive

3. Leek otpublic concern about physical education and recreation needs
of the handicapped

4. Provide more flexible programs

S. Programs that do not isolate heaths "normal"

6. Lock of conaultive services for the handicapped

7. Obtaining move funds

8. Development of model training programs for state end local levels

9. Setter preparation of school administrators

10. Retrieval, storage, and dissemination of information in physical educa-
tion and recreation for the handicapped

A review of the rank order /1st of the issues/concerns for the two groups

reveals a considerable agnomen between the kinds of items identified by the
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conferees. Of the firs*. three item itom each group, Liftmen identical but

not in the same rank order. An examination of the tvesty ranked items revealed

only six which did not appear in the list for both groups. in conclusion, the

A/delphi Survey shoved more a=rmament as to the items of concerns /issues than

disagreement.

67



AT. CMICLUSIOIC

Each of the proceeding statements contains the eesense of the participants'

response, expressed either orally or LI:writing through the eveluatica tool used

to critique the conference. The highlights of their evaluative remarks are

presented below.

The stoup felt the Institute served as a valuable mesas of bringing indi-

viduals from three disciplines together who are committed to a program of total

education for the mentally retarded sod physically handicapped and opening lifts

of commitetioa between these individuals that bad not existed previously.

An examination of the training issues, problems and seeds identified by the

participants revealed items comma swag moat of the participating states as

welt as am uhiChuere unique to one state. to the process of eaplorieg and

identifying training seeds, the participants raised sway questions which are

worthy of further study. Among theft are: Mew can commaalcations sad coopera-

tion, be Improved Wanes the three disciplines? What *Gabe dome about the lack

of public concern for physical education and recreation? What kind of practices

experiences should be designed for students? Wow physical education, and

recreation professional preparstton, models provide more flexibility?

On the basis of the participants' feelings expressed at the Institute, the

following conclusions were evident:

1. The participants had acquired new informatics frmstbeirinteraction with

other disciplines which stimulated the development of eau viewpoints, sensi-

tivities and possible attitude change..

2. The number of professional preparatioalcurriculum is physical education,

recreation and special education seen to be adequate but that more innovative

design* for sad greater flexibility vithinwessat programs seed to be

developed.
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3. P.:scar...no-verbal:a is an eassotial training ineredientand,se such

needs not only to be incorporated in professional preparation programs, but

carefully designed to be a productive experience.

4. A need for improved interdisliplinery communications at all levels -

state department, higher educational lastitutloss, school systems and comunity -

mei a common pressing problem expressed by most participants.

S. There is s lack of public comers is general about physical education

and recreation needs of the handicapped and that orgsnised public information

programs need who implemeated to change the prevaidieg attitude.

6. Although generally recognised as limited, present funding resources

at the local, state and federal level need to be more effectively utilised.

The Institute served as an effective means is initiating an examination of

the major camerae, issues and needs relative to training programs In physical

education and recreation. In addition, action pleas were developed for each

state for the purpose of initiating an approach to solving oee problem es

identified within the coacerns, issues and seeds.

Those participating recognised that their personal, involvement has satiated

Leeman new iaterdiscipliosry relationships and greater awareness to train..

Leg problems and ROS60 of each of the disciplines. The 4Otten Pled* express

the coaferees. desires for improvement through change. Any eventual change

will require continued dialogue and in.4depth study of professional preparation

needs supported by on-going programs to meet current needs.
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INSTITUTE pnsoutzi,

Institute Committee

Dr. Walter F. Erste., Institute Director
Special Project Director
School of Health, Physical Education and Recreation
337 West 17th Avows
lbe Ohio State University
Columbus, Ohio 43210

Mr. Robert Rolland, Supervisor
Ohio State Department of Education
65 South Front Street
Columbus, Ohio 43215

Mr. Joseph Reber, Special Project Assistant
School of Health. Physical Education and Recreation
337 %met 17th Avenue
The Ohio State University
Columbus. Ohio 43210

Resourceterticloants

Mr. William *Main
Division of Training Programs
Bureau of Education for the Handicapped
Department of Health. Education and Welfare
Washington, D. C. 20202

Miss Delores Geddes, Project Director
School of Health, Physical Education and Recreation
Indiana State University
Terre Haute, Indiana 47809

Ms. Edna Rashers
Assistant Professor
School of Health, Physical Education and Recreation
Illinois State University
Normal, Illinois 61761

Mr. Dan Kennedy, Project Coordinator
Department of Recreation an Park Administration
College of Physical Education
University of Illinois
Champaign, Illinois 61820

Dr. Julian Stein, Consultant
Programs for the Handicapped
Association for Wealth, Physical Education and

Recreation
1201 16th Street. M. RI.'
Washington, D. C. 20036
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Midvest Institute Participants

Illinois,

Hr. Jerry E. Utley, Moistest Professor
Office of Recreation and Park Resources
University of Illinois
Champaign, Illinois 61522

Hiss Oleos Ingots
Office of the Superintendent of Public

Instruction
316 South Second Street
Springfield, Illinois 62706

Itr. Jon Panes
Assistant Director

Handicapped Children Section
1020 South Spring Street
Springfield, Illinois 62706

Indiana

SnYncloS O. Denson, Director
Education and Activity Therapy
Indians Department of Mental Wealth
1315 Vest tenth Street
Indiesapolls, Indiana 46202

Mr. Leo Dillon, Supervisor of Programs
Indiana Department of Public Instruction
Room 10B, Stet* Office Widths
Indianapolis, Indiana 46204

Dr. Robert Toho
gerice Department

Indians Stage Emil of Health
1330 West Michigan Street
Indianapolis, Indians 46106

1 I 1

Dr. Louis Alley
Director of Physical Education
Department of Health end Physical Education
University of Eons
Iowa City, Ions

Mt. Jerry Caster
Department of Public Instruction
Division of Special Education
Otiose Miami
East 14th and Creed Avenue
Des Minos, Iowa 50319
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Mr. Donald Lindley
Assistant Professor
Department of Recreation
115 Field BMOC
University of Zawat
Iowa City, Iowa 52240

Mishinan

Dr. David Puller
Department of Physical Education
Vomen's tatramarals
Michigan State University
Zest Lansing, Michigan 48623

Mr: Thomas A. Mickeood
Flint School Board
2601 Stevenson Street
Flint, Michigan 48504

Minnesota,

Dr. Donald Buchanan, Putman
Department of Recreation
Wok'MO State College
Mankato, Minnesota 56001

Kr. Lawrence Erie, Assistant Supervisor
Bealth. Physical Education and Safety
ltiosesota Department of Education
Capitol Square Building
St. Paul, Minnesota

Mr. Dennis J. Le Roque, Director
Department of Special Education
226 North Pint Avenue Zest
Deluth, Minnesota 55802

Ittesourt

Dr. Frank Colav
Superintendent of Schools
Board of Education
St. Charles, Missouri

Mr. Donald 14. Cox, Director
Department of Special Education
State Department of Education
P. 0. Bon 480
Jefferson City, Missouri 65101

Dr. Robert M. Taylor
Beath, Physical Education and Safety
State Deparmseet of Education
P. 0: lost 460
Jefferson City, Missouri 0101
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North Dakota,

Mrs. Gladys Johansen
Fargo Park District Board
2105 North Eighth Street
Fargo, North Dakota 58102

Dr. Roger D. Berns
Department of Public Instruction
North Dakota State University
Fargo, North Dakota 58102

Mr. RussAl Pittsley, Director
Department of Special Education
Richland County Schools
Vahpepon, North Dakota

zk
Mr. Robert Selland, Supervisor
Ohio State Department of Mutation
as South Front Street
Columbus, Obio 43215

Mr. Jams Schimeoller
Education Consultant for Visually Nandicappsd

and Crippled
Ohio Division of Special Education
3201 Alberto Scrset
Columbus, Obio 432%

South Dakota

Mr. Craig Beach
Special Education Consultant
Division of Pupil Personnel Services
804 North Euclid
Pierre, South Dakota 57501

Mr. Lawry King, Acting Coordinator
Naaltb, Physical Education and litecreation
State Capitol building
Pierre, South Dakota 57501

Dr. DonaldlicCullougb
Department of Physical Education, iecreation

and Athletics
University of South Dakota
Vermillion, South Dakota 47069

pisconsia

Mr. Earl (Gene) Campbell
Director of Meadicapped Program
Milwaukee Public Schools
Milwaukee, Wisconsin 53201
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Mr. Patrick L. Miner
Department of Public Instruction
Division for Handicapped Children
126 Langdon Street
Madison, Wisconsin

Mr. Donald Voss, Director
Department of Physical Education
Wabmmm.bCOunty Special School
Elkhorn, Wisconsin 53212
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X1DWEST INSTI1VIE FOR SPECIAL EDUCATION.
PBTSICAL EDUCATION AND RECREATION

A Study of Training Needs in the Programming of Physical Education
and Recreation for the Mentally Retarded

and Physically Handicapped

Vtdosediy. September 155 1971

1:00-7:30 p.m. Registration

7:30-9:00 p.ii. Social Hour-Eanquet Room

Thursday. September 16, 1971

9:00 a.m.

9:15 a.m.

9:30 a.m.

10:15 a.m.

Official Welcoming Session
Dr. Donald Anderson, Associate Dean
College of Education
The Ohio State University

"Regional Conferences: Design and Purpoo.1"

Hr. William tailitose. Jr.
Division of Training Programs
Bureau of Education for the Handicapped

Keynote Address
"Knowledge, Society, and Individual: What is
Essential?"
Dr. Jack R. Frymier, Chairman of the Faculty of
Curriculum end Foundations
The Ohio State University

Reactor Panel to Keynote Address
Dr, Crville Johnson, Chairman, Faculty of

Exceptions/ Children, The Ohio State University
Dr. Louis Alley, Director

Department of Health and Physical Education
University of Iowa

Dr. Donald )IeCullaugh
Department of Physical Education and Recreation
University of South Dakota

10:45 a.m. Coffee Session

11:00 a.m. "Training Perspectives: What's Happening and What
Should Be Happening in Special Education"
Dr. James Beaber, Associate Professor
Area of Exceptional Children
The Ohio State University

12:00-1:00 Lunch
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1:00 p.m.

2:00 p.a.

3:00 p.a.

3:15 P..-

6:00 p.m.

"Training Perspectives: What's Happening and What
Should Pe Happening in Physical Education and
Recreation"
Dr. Julian Stein, Project for the Handicapped
A.A.E.PAA.
Washington, D. C.

Presiding: Miss Dolores Geddes
School of Health, Physical Education and Recreation
Indiana State University

State Team Exploration and Identification Session

Coffee Session

Report Session by State Teams

hospitality hour

ride St_yieps 11,17 1971

9:00 a.m. Rep3rt of Mid-Continent Regional Conference
Dr. William Chasey,
University of Texas
Austin, Texas

9:30 a.m. Action Plan Development Session

11:00 a.m. Sounding board Session

12:00 noon Lunch

1:00 p.m. Presentation of State Action Plans

2:130 p.m. Evaluation and Closing Remarks

3:00 p.n. Adjournment
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MIDWEST =MAL Immure

EVALUATION NKR

Instructions: Please check the column that generally represents your answer to
the question.

Tes Ik Undecided

1. Was the promotion effective?
2. Did the participants understand What vu

was expected of them?

3. Were the meeting facilities adequate?

4. Were the dining and housing facilities adequate?

5. Was registration handled effectively?

6. Were helpful study materials made available?
7. Were the general sessions:

a. Relatively free from distractions?
b. Characterized by good physical

arrangements?

c. Made meaningful by clear presentation?

d. Appropriate in length and number?

e. Clear as to goals and purposes?
f. Effective as to the use made of education-

al techniques, subtechniques and aids?
8. Were the special state interest groups:

a. Made up of persons who:
1. Had common interests?

2. Could work together?

3. Were similar in background?

b. Adequate as to physical arrangements?

c. Well conducted?

d. Staffed with appropriate resource persons?

e. Clear as to their goals and task?
f. Appropriate as to:

1. Frequency of meeting?

2. Length?
g. Effective as to the usu made of educa-

tional techniques, subtechniques and aids?
9. Were the discussion, practice, or work groups:

a. Well conducted?

b. In suitable surroundings?
c. Clear as to their:

1. Task?

2. Responsibilities to the total group?
78
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d. Appropriate as to:
1. Length?

2. Frequency of meeting?
10. Did the coordinator and staffs

les No Rndecided

a.

b.

Carry out responsibilities?
See that the group was wit oriented:
1. Prior to arrival?

2. After arrival?

c. See that schedules were met?

d. Properly luttruce the resource persons?

e. Help the participants to learn?
f. Remain flexible and able to mike adjust -

ments to aid learning?

MiMMI

It. Did the resource people:
a. Understand their responsibilities?
b. Understand the techniques they were

involved in?

c. Use understandable language?

d. Use helpful examples?

e. Remain available for consultation?

1
f. Present information clearly and effectively? ----- -----

12. Did the participants*
a. Hoke advance preparation? - - -
b. Hake use of their opportunities for

learning?

c. Attend meetings on time?
d. Cooperate with the coordinator and

resource persons?
13. Whit was accomplished?

it. Was useful information presented in the
general sessions?

b. Did the participants show evidence of
having acquired information, new view-
points, or of having changed attitudes?

c. Was progress made toward the goals?
d. Have problems or needs emerged which point

toward further study or action?
e. Was there evidence of willingness to

accept responsibility for further study
or action?

m.==

14. Feel free to list any comments regarding the Institute on the back side.

79



Appendix C
Order Form For Institute Restart

A Study of Training Needs in the Programming of Physical Education and Recreation
for the Mentally Retarded and Physically Handicapped: A report of the Hiduest
Regional Institute for Special Education, Physical :ducat ion and Recreation.

Compiled and Edited by Walter F. Ersing, Ph. D.

Contents

Part I General Presentations
"Regional Training institutes: Their Design and Purpose," by Mr. William
Hillman, Jr. Bureau of Education for the Handicapped and "Knowledge, Society,
and Individual: What is Essential?" by Dr. Jack Frymier, The Ohio State
University.

Part II Training Perspectives in Special Education, Physical Education and
Recreation
"What's Happening And What Should He Happening In Special Education," by
Dr. James Beaber, The Ohio State University, and "What's Happening and What
Should Be Happening In Physical Education And Recreation" by Dr. Julian
Stein, American Association for Health, Physical Education and Recreation.

Part III Institute Deliberations
This part consists of two sections, Section A which deals with the issues,
concerns and problems in training for physical education and recreation for
the handicapped as identified by interdisciplinary teams from ten Hidvest
States. Section B presents an Action Plsn developed by each of the partici-
patios state teams for the purpose of affecting change in one area of need.

Part IV Summary
This section includes the results of the Adeiphi Survey and a discussion
on conclusions resulting from the Institute.

Appendix
The appendix. includes a list of the participants, institute progren, and
evaluation form.

ORDER BLANK

No. of copies at $1.50/copy. Amount due . Please enclose check or
requisition for *aye ;mount (Hake check payable to P.E.R. Special Institute).

Name

Address

City, State Zip; --

Hail to: Walter F. Ersing, Special Institute
School of Health, Physical Education and Recreation
337 West 17th Avenue
The Ohio ntate University
Columbus, Ohio 43210
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